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Planning Process
The Derry Township School District has adopted a comprehensive strategic planning process in
2012 to ensure that the full participation of faculty, staff, administrators, parents,
community/business members, and students occur in accordance with the shared governance goals.
This Plan will be developed and executed with consultation and review of the Derry Township
Strategic Plan of 2007 to offer opportunity for continuation of ongoing goals and philosophy as well
as review of comparative data related to previous goals and action plans.
This description outlines the purpose and process for comprehensive strategic planning at Derry
Township School District.
The Comprehensive Strategic Planning Purpose:
The purpose of the Derry Township School District Comprehensive Strategic Planning Process is to
allow all stakeholders the opportunity to submit ideas, feedback, and goals that are strategic in
nature and support the overall comprehensive strategic goals of the District and the Campus’
academic master plan and Long Range Educational and Facilities Master Plan. These goals are not
operational but strategic and are captured in the annual building and program reviews.
The Comprehensive Strategic Planning Process:
Derry Township School District’s Comprehensive Strategic Planning Process is transparent and
highly participatory. It allows for faculty, staff, students, parents, community/local business, and
administrators to submit ideas, feedback, and goals that can be incorporated into the District
Comprehensive Strategic Plans and the campus Educational and Facilities Master Plan.
Recommendations approved by the District Comprehensive Strategic Planning Steering Committee
are tracked for budget allocation, results, and improvements prior to presentation to the Board of
School Directors.
Derry Township School District Comprehensive Strategic Planning Timeline:
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July 2012: District Administrators to attend Comprehensive Planning Training



August 2012: District Administrators review previous Strategic Plan (2007) and coordinate
next steps



September 2012: District Representatives of the Comprehensive Strategic Planning Steering
Committee will generate Plan overview and complete District Level Profile



September 2012: Superintendent of Schools will invite stakeholders to participate in
Comprehensive Strategic Planning Process



November 2012: Comprehensive Strategic Planning Kickoff Meeting



November 2012 – March 2013: Building Level and Subcommittee Members will schedule
meetings to allow participation in the development of the Plan.



April 2013: Completion and Final Review of Plan by District Representatives of the
Comprehensive Strategic Planning Steering Committee prior to presentation of Plan to Board
of School Directors.



May 2013: Submission of final Comprehensive Strategic Plan by District Comprehensive
Strategic Planning Leaders



May 2013: Communication of final Comprehensive Strategic Plan to staff, students, parents,
and community by various means.

Mission Statement
Engaging all students every day to help them achieve their greatest potential as global citizens.

Vision Statement
As parents, staff, and community, we will cultivate an extraordinary learning environment that
expands the minds and nurtures success for every member of the school community.

Shared Values
To launch students successfully into the 21st Century, the Derry Township School District
believes that...
•Effective collaboration among home, community, and school is essential.
•Learning within the entire school community is optimal when:
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All who enter feel physically and emotionally safe and secure.



Healthy minds, bodies and spirits for all are valued and encouraged.



All children are given meaningful encouragement, guidance, support, instruction and an
opportunity to connect with at least one significant adult.



High expectations are held for all.



Opportunities for all to participate are equal.



Clear, consistent rules are communicated and reinforced.



All stakeholders are responsible and accountable.

•Systemic change is necessary for continuous improvement.
•Rigor, relevance, and engagement in learning are paramount.
•Individual strengths are recognized and valued in order to foster students’ pursuit of dreams.
•Curriculum, instruction, and assessment decisions are based on research, evidence and best
practices.
•Global citizens require competencies in problem-solving, communication skills, technology, and
teamwork.
•Professional development and collaboration are the foundations for continuous growth.

Educational Community
The Derry Township School District is a midsized, suburban public school district which serves
Derry Township in Dauphin County, Pennsylvania. Derry Township encompasses approximately 27
square miles (70 km2). Hershey, Pennsylvania, the site of the well-known Hershey's Chocolate
Company, Hersheypark amusement park, and various other entertainment and resort
establishments are also located within the township. Derry Township is home to one of the largest
non-metropolitan Public Works in Pennsylvania.
Our community, the town of Hershey, is in a suburban area in central Pennsylvania. There are two
major highways that border our schools as well as a railway system that is within close proximity.
The town is built on tourism with an average of 30,000 additional people entering the community on
any given day. Although there are a number of long term residents, there are also individuals and
families that are transient, migrant or homeless. With the daily activity within the community, it
provides the schools with an additional task of maintaining safety and security within the campus.
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Hershey is a census-designated place (CDP) in Derry Township, Dauphin County in the
Commonwealth of Pennsylvania. The community is located 14 miles east of Harrisburg and is part of
the Harrisburg–Carlisle Metropolitan Statistical Area. Hershey has no legal status as an incorporated
municipality and all municipal services are provided by Derry Township. It is popularly called
"Chocolatetown, USA." Hershey is also referred to as "The Sweetest Place on Earth."
In the CDP in 2000, the population was spread out with 20.3% under the age of 18, 7.4% from 18 to
24, 27.0% from 25 to 44, 21.8% from 45 to 64, and 23.5% who were 65 years of age or older. The
median age was 42 years. For every 100 females there were 86.3 males. For every 100 females age
18 and over, there were 82.1 males.
Property tax rates in 2010-11 were set at 16.9900 mills. A mill is $1 of tax for every $1,000 of a
property's assessed value. The Act 1 of 2006 Index regulates the rates at which each school district
can raise property taxes in Pennsylvania. Districts are not allowed to raise taxes above that index
unless they allow voters to vote by referendum, or they seek an exception from the state Department
of Education. The base index for the 2011-2012 school year was 1.4 percent. Act 1 included 10
exceptions including: increasing pension costs, increases in special education costs, a catastrophe
like a fire or flood, increase in health insurance costs for contracts in effect in 2006 or dwindling tax
bases. The base index is the average of the percentage increase in the statewide average weekly
wage, as determined by the PA Department of Labor and Industry, for the preceding calendar year
and the percentage increase in the Employment Cost Index for Elementary and Secondary Schools,
as determined by the Bureau of Labor Statistics in the U.S. Department of Labor, for the previous 12month period ending June 30.
The School District Adjusted Index for the Derry Township School District 2006-2007 through 20122013 is as follows:
•

2006-07 - 3.9%, Base 3.9%

•

2007-08 - 3.4%, Base 3.4%

•

2008-09 - 4.4%, Base 4.4%

•

2009-10 - 4.1%, Base 4.1%

•

2010-11 - 2.9%, Base 2.9%

•

2011-12 - 1.4%, Base 1.4%

•

2012-13 - 1.7%, Base 1.7%

According to 2000 federal census data, it serves a resident population of 21,273. The aid ratio is
.2916, up from .2468 just six years ago. The challenge in maintaining or enhancing programs is that
because of the Derry Township School District aid ratio, only 14% of the budget is derived from the
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state, with less than 1% being obtained from the Federal government. The median assessed value of
a home in Derry Township School District is $152,850, with the median household income calculated
as $52,290. Approximately 62.27% of homes are owner occupied, while 37.73% of homes are
rented. The population over the age of 65 is 18.39%. The percent of adults with at least a high school
education is 95.1% (state average 87.3%). The percent of adults with at least a bachelor degree is
46.6% (state average 25.8%). The demographics point to a community that is supported largely by
local taxpayer dollars. The socio-economic status of the community correlates with a constituency
that highly values education. Almost a fifth of the population being over 65, the community is
sometimes at cross-purposes in its desire to maintain a strong educational system and controlling
spending.
The Derry Township School District consists of one Early Childhood Center (Grades K and 1), a
Primary and Intermediate Elementary School Building (Grades 2-5), one Middle School (Grades 6-8),
and one High School (Grades 9-12). The student enrollment is approximately 3600 students. The
District also employs approximately 500 staff in professional and support positions. The
socioeconomic status of the student population varies from wealthy to very poor with a large
percentage in the middle to upper middle class area of the spectrum. Although, with the trying
economic times, almost all of the families in the community have met with some challenges over the
past few years.
The Derry Township School District employs 23 administrators, 274 professional staff and 212
support staff. Diversity among the professional staff is very limited. The staff is predominately
female (69%) and white (99.2%). Of the professional staff, ninety (94) hold Bachelor's degrees, 177
Master's degrees, 3 Doctoral degrees, and 6 hold National Board Certification. The majority (115) of
the staff have 11-30 years of experience, 94 with less than 1-5 years, 59 with 6-10 years, and
currently 1 with 31-35 years of teaching experience in the District.
In addition, the parents and guardians in our community are very active within the schools with over
1000 approved volunteers assisting staff and students with their learning. As per Policy 916,
Volunteers, all volunteers in the District must obtain child abuse and State police clearances and
proof of TB test to volunteer in the presence of the children. The District is extremely grateful for
this support.
In 2011, the district's graduation rate was 97%. In 2010, the Pennsylvania Department of Education
issued a new, 4 year cohort graduation rate. Hershey High School's rate was 96% for 2010. Drop-out
rates for 9th through 12th (Hershey High School) are less than .001% for each year. The majority of
Derry Township School District seniors go on to post high school institutions of learning. In fact, for
a six-year period only 6% to 12% of the graduating seniors have chosen employment or the armed
services as their post-graduation plans. Therefore, 88 to 94% of seniors enter an institution of
higher learning. In 2011 and 2010 the schools achieved AYP status. Attendance rates are very
consistent as well between grade levels and across the District. The average attendance rate over the
past five years for kindergarten through 12th grade has been 93.9%, with very small variability.
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The high school offers a Dual Enrollment program. This state program permits high school students
to take courses, at local higher education institutions, to earn college credits. Students remain
enrolled at their high school. The courses count towards high school graduation requirements and
towards earning a college degree. The students continue to have full access to activities and
programs at their high school. The college credits are offered at a deeply discounted rate. The state
offers a small grant to assist students in costs for tuition, fees and books. Under the Pennsylvania
Transfer and Articulation Agreement, many Pennsylvania colleges and universities accept these
credits for students who transfer to their institutions. The Pennsylvania College Credit Transfer
System reported in 2009, that students saved nearly $35.4 million by having their transferred
credits count towards a degree under the new system. For the 2009-10 funding year, the school
district received a state grant of $1628 for the program.
Derry Township District offers a wide and significant range of special education services and
supports. These are accessed by approximately 400 students through a full range of supplementary
supports and services in a variety of locations throughout each building K-12. Services and supports
are also accessed by and offered to students from consortium districts. Intensive learning support
and autism support classroom options have been added in the past four years (2008-2012).
Special education Child Count Data reports (2007-2011) indicate:


A slight increase in special education enrollment from 10% to 11% (no duplicated
disabilities) of the total number district enrollment.



Total number of students receiving special education services increasing slightly from 386 to
402.



Of the twelve Chapter 14 identification categories there has been a decline in specific
learning disability (46% to 38%) but a sharp and significant rise in autism (10.7% to 18.7%).
All other categories remain at constant percentages.



Educational environment continue to be evaluated by the state and federal departments of
special education. The district is currently recommending and maintaining out of district
placements for students with special needs at a slightly higher % than state targets (5.2% of
total special education population is placed in out of district settings).

The district currently provides gifted support to 155 students (4.3%) in grades kindergarten
through 12th grade. Services are provided and facilitated by 3 full-time gifted support teachers – 1
elementary school, 1 middle school, and 1 high school.
English Language Learners (ELL) have been steadily on the rise. Languages of the ELL students are
quite diverse, with 23 different languages being represented among the current 41 ELL students.
Adding to the issue of cultural diversity is the issue of increasing socio-economic diversity. A fiveyear comparison of students that qualify for free and reduced lunches indicate a rise in number and
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percentage of kindergarten through 12th grade students. The total of students qualifying for free
and reduced lunches has increased from 7% of the student body to a current 13% of the student
body.
Derry Township School Board established a district wellness policy in June 2006 - Student Wellness
Policy 246. The policy deals with nutritious meals served at school, the control of access to some
foods and beverages during school hours, age appropriate nutrition education for all students, and
physical education or approved activity for students K-12.
Derry Township School District enforces a Student Code of Conduct and is in compliance with all
requirements and efforts to address and prevent inappropriate behavior. We have implemented the
Olweus Bullying Prevention Program and Policy 249, Bullying and Cyberbullying, to provide the
structure for response to bullying or potential bullying incidents as well as Second Step to provide a
prosocial approach to problem solving and violence prevention. The overall climate of the District is
addressed through the implementation of the COCOA Principles. The Principles help students and
staff focus on the important concepts of Community, Opportunity, Citizenship, Ownership, and
Academics.
As per Act 211 of 1990, Derry Township School District has implemented a Student Assistance
Program Team at each level to accept the referrals of students that may be experiencing a barrier to
their learning or school success. The Student Assistance Program in our District is named Hershey
Intervention and Prevention Program (HIP). HIP provides access to both in school and out of school
resources for students.
Although Derry Township School District is an excellent institution for learning, it is the hope that
through the Comprehensive Strategic Planning process, all stakeholders will have the opportunity to
work together to suggest goals to further enhance the strengths and address supports for the areas
of need.

Planning Committee
Name
Jackie Castleman
Joseph McFarland
Jason Reifsnyder
Dale Reimann
Lisa Sviben Miller
Erick Valentin
Stacy Winslow
Christopher Barrett
Heidi Eby
Jayanth Franklin

Role
Administrator
Administrator : Professional Education
Administrator
Administrator
Administrator
Administrator
Administrator : Professional Education
Board Member
Board Member
Board Member : Professional Education
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Julie Neal
Brian Shiflett
Diane Briselli
Laura Woodburn
John Able
Christopher Clayton
Pamela Keene
Jennifer Marron
Angela Persing
Leann Snyder
David Lillenstein
Jason Pedersen
Jason Pedersen
Amanda Peters
Brian Blase
Crystal Paukovitch
Kimberly Pegher
Jennifer Heintzelman
Brandon Bucher
Allison Mackley
John Walizer
Kim Dilger
Traci Landry
Lisa Butler

Board Member
Board Member
Business Representative : Professional Education
Business Representative : Professional Education
Community Representative : Professional
Education
Community Representative : Professional
Education
Ed Specialist - Other : Special Education
Ed Specialist - Other : Special Education
Ed Specialist - Other : Special Education
Ed Specialist - Other : Professional Education
Ed Specialist - School Psychologist : Special
Education
Ed Specialist - School Psychologist : Special
Education
Ed Specialist - School Psychologist : Professional
Education
Ed Specialist - School Psychologist : Special
Education
Elementary School Teacher - Regular Education :
Special Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Special Education :
Special Education
High School Teacher - Regular Education : Special
Education
High School Teacher - Regular Education :
Professional Education
High School Teacher - Regular Education :
Professional Education
High School Teacher - Special Education : Special
Education
Instructional Technology Director/Specialist :
Professional Education
Middle School Teacher - Regular Education :
Professional Education
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Angela Cooney
Kimberly D'Amico
Summer Farmen
Sharon Kirkwood-Miller
Carol Nye

Middle School Teacher - Regular Education :
Professional Education
Middle School Teacher - Regular Education : Special
Education
Middle School Teacher - Special Education : Special
Education
Parent : Professional Education
Parent : Professional Education
Parent : Special Education
Parent
Parent : Special Education

Mary Kepple

School Resource Officer

Sarah O'Brien
John Zitko
Carolyn Merrill
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler⟶Second
Grade
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Accomplished
Needs
Improvement
Developing
Accomplished
Needs
Improvement
Accomplished
Developing
Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished

Accomplished
Needs
Improvement
Developing
Accomplished
Needs
Improvement
Developing
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished

Accomplished

Accomplished

Accomplished
Accomplished
Accomplished

Accomplished
Accomplished
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
All areas of our primary curriculum are either developed and in use or are in a development
process based on our curricular review cycle. Two areas needing improvement are in the
literacy connection for social studies, science and the technical subjects and career and
work. To date, alignment has been developed for science and the technical subjects and
during the 2012-2013 school year, work will be done to align all areas of social studies
instruction and the literacy connection as noted in the PA Common Core for Science, Social
Studies and the Technical Subjects. Additionally, as we review and revise existing curricular
areas based on our curriculum review cycle which ensures review of all areas within a four
year (core academic areas of english/communication arts, mathematics, science and social
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studies) cycle or a six year (all other academic areas) cycle, we will be embedding the career
and work standards into existing academic content areas.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Accomplished
Needs
Improvement
Developing
Accomplished
Needs
Improvement
Accomplished
Developing
Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished

Accomplished
Needs
Improvement
Developing
Accomplished
Needs
Improvement
Developing
Developing
Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
All areas of our intermediate curriculum are either developed and in use or are in a
development process based on our curricular review cycle. Two areas needing
improvement are in the literacy connection for social studies, science and the technical
subjects and career and work. To date, alignment has been developed for science and the
technical subjects and during the 2012-2013 school year, work will be done to align all
areas of social studies instruction and the literacy connection as noted in the PA Common
Core for Science, Social Studies and the Technical Subjects. Additionally, as we review and
revise existing curricular areas based on our curriculum review cycle which ensures review
of all areas within a four year (core academic areas of english/communication arts,
mathematics, science and social studies) cycle or a six year (all other academic areas) cycle,
we will be embedding the career and work standards into existing academic content areas.
Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government

Mapping

Alignment

Accomplished
Developing
Developing

Accomplished
Developing
Developing
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PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Accomplished
Needs
Improvement
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished

Accomplished
Needs
Improvement
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
All areas of our middle level curriculum are either developed and in use or are in a
development process based on our curricular review cycle. One area needing improvement
is in the literacy connection for social studies, science and the technical subjects. To date,
alignment has been developed for science and the technical subjects and during the 20122013 school year, work will be done to align all areas of social studies instruction and the
literacy connection as noted in the PA Common Core for Science, Social Studies and the
Technical Subjects. Much work has taken place over the past several years to map and align
all curricular areas at the middle level to current state standards and the focus of work
moving forward will be to refine the middle level curriculum as necessary.
High School Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education

Accomplished
Developing
Developing
Developing
Needs
Improvement
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Developing

Accomplished
Developing
Developing
Developing
Needs
Improvement
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
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History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Developing
Developing

Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
All areas of our high school curriculum are either developed and in use or are in a
development process based on our curricular review cycle. One area needing improvement
is in the literacy connection for social studies, science and the technical subjects and career
and work. To date, alignment has been developed for science and the technical subjects and
during the 2012-2013 school year, work will be done to align all areas of social studies
instruction and the literacy connection as noted in the PA Common Core for Science, Social
Studies and the Technical Subjects.

Adaptations
Elementary Education-Primary Level
No standards have been identified for this content area.
Elementary Education-Intermediate Level
No standards have been identified for this content area.
Middle Level
No standards have been identified for this content area.
High School Level
No standards have been identified for this content area.
Explanation for any standards checked:
This narrative is empty.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics

Status

Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.

Accomplished

15
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Accomplished
Accomplished
Accomplished

Processes used to ensure Accomplishment:
While all areas are regularly reviewed and revised as necessary, all curricular areas do have
the noted characteristics developed as noted above in the curriculum characteristics.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Accomplished
Accomplished

Processes used to ensure Accomplishment:
While all areas are regularly reviewed and revised as necessary, all curricular areas do have
the noted characteristics developed as noted above in the curriculum characteristics.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,

Status
Accomplished
Accomplished
Developing
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instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Developing

Processes used to ensure Accomplishment:
While all areas are regularly reviewed and revised as necessary, all curricular areas do have
the noted characteristics developed or in process of development as noted above in the
curriculum characteristics.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Developing
Developing

Processes used to ensure Accomplishment:
While all areas are regularly reviewed and revised as necessary, all curricular areas do have
the noted characteristics developed or in process of development as noted above in the
curriculum characteristics.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.

All student mental, physical and sensory abilities are addressed through several
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educational components. The Standards Aligned System (SAS) curriculum framework is
utilized and serves as a guiding framework along with attention to differentiating
instruction for all student needs.
Accomodations and modifications for all students with varying abilities are provided on a
student by student basis. 504 Plans (Chapter 15) are developed to provide appropriate
physical access, assessement, and/or instructional accomodations/modifications as
determined by the educational team including parents and student.
Students with Individual Education Plans (Chapter 14) have goals directly aligned or
referenced to the Pennsylvania Standards. Any special considerations for example
communication plans, assistive writing/augmentative communication systems or
behavioral plans are identified, developed and implemented via the Individualized
Education Plan (IEP) to ensure access to the planned instruction. Accomodations and
modifications are outlined in specially designed instruction along with appropriate
supplementary aids and services to provide access to the general education
curriculum. Related services to provide support to curriculum access are determined by the
IEP team.
Summative, formative, benchmark and diagnostic assessments are used by general
education and special education teachers before, during, and after instruction to provide
fair assessments, differentiation in feedback, inform for data based instructional
adjustments, and determine progress on goals, and to monitor achievement and growth.
Tiered instruction including targeted and intensive intervention strategies, methods and
materials are utilized for differentiating assessments and interventions to meet the wide
and varied mental and physical abillity levels. All interventions are research-based and
standards aligned.

Instruction
Instructional Strategies
 Formal classroom observations focused on instruction
 Peer evaluation/coaching
 Instructional Coaching
Regular Lesson Plan Review
 Not Reviewed
Provide brief explanation of LEA's process for incorporating selected strategies.
Through our Differentiated Supervision model for teacher supervision and evaluation,
building supervisors formally evaluate teachers assigned to the clinical supervision track
either two times (tenured teachers) or four times (non-tenured teachers) each year.
Additionally, building supervisors regularly visit classrooms and observe instruction taking
place. These are not, however, formal observations or walk-throughs at this time. The
District is working with the teachers' association to explore the entire supervision model
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including the use of walk-throughs in teacher evaluations. Another component of the
Differentiated Supervision model is a track that allows tenured teachers who are deemed
satisfactory have the ability to elect a peer coaching track for supervision. We also
employee four instructional coaches within our district (two elementary literacy coaches,
an elementary math coach and a technology coach).

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
From a previous Association grievance that was taken to arbitration (and the Association
won the arbitration), the District has been unable to ask for or review teacher lesson plans
outside of the formal evaluation/observation cycle.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Middle Level
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Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
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Derry Township School District's hiring process includes multiple screening and interview
processes that rely upon a foundation of research. Applicants for professional positions in
the school district, must apply through an online resource, "PAEducator.net". A compliment
of candidates is realized through the utilization of this online candidate system. Secondly,
the district advertises in local print media and statewide print media outlets. This aides the
district's efforts of attending job fairs in eastern Pennsylvania. Prospective candidates who
initially apply to DTSD must complete the Gallup screener which provides an overall score
and component scores. Candidates who score a 70 or higher are statistically said to have
the attributes necessary to succeed in the educational environment. This tool is research
based and allows the district to screen prior to interviewing. Derry Township School
District utilized the research work of Dr. James Strong from Virginia. Dr. Strong's published
interview tool (ASCD) is utilized with permission at the school district. District
administrators are trained on the tool with a focus on interrater reliability. The district has
maintained a 100% highly qualified faculty.

Assessments
Local Graduation Requirements
Course Completion

SY 17/18

SY 18/19

SY 19/20

Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:


Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
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Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.


Locally approved and administered assessments, which shall be independently and
objectively validated once every 6 years. Local assessments may be designed to
include a variety of assessment strategies listed in ? 4.52(c) and may include the use
of one or more Keystone Exams. Except for replacement of individual test items that
have a similar level of difficulty, a new validation is required for any material
changes to the assessment. Validated local assessments must meet the following
standards:
I.

Alignment with the following State academic standards: English Language
Arts (Literature and Composition); Mathematics (Algebra I) and
Environment and Ecology (Biology).

II. Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.
III. Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or
gifted individualized education plan as provided in ? 16.32 (relating to
GIEP).
IV. Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or
charter school, including a cyber-charter school, and the Department. If the
Department does not provide sufficient funding to meet its share, local
assessments submitted for validation shall be deemed valid until a new
validation is due to the Department.
V. The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in ? 4.52(f).
VI. School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing
the independent validation. If a school district, AVTS or charter school,
including a cyber-charter school, uses a local assessment that has not been
independently validated, the Secretary will direct the school entity to
discontinue its use until the local assessment is approved through
independent validation by an approved entity.


Completion of an Advanced Placement exam or International Baccalaureate exam
that includes academic content comparable to the appropriate Keystone Exam at a
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score established by the Secretary to be comparable to the proficient level on the
appropriate Keystone Exam.

Local Assessments
Standards

WA

TD

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

X

X

NAT

DA

PSW

Other

X
X

X
X
X

X
X

X

X

X

X
X
X
X
X
X
X
X

X
X

X

X
X

X

X
X
X

X

X

X

X

X

X

X

X

X
X
X

X

X

X

X

Methods and Measures
Summative Assessments
Summative Assessments
end of unit exams/quizzes
performance tasks

EEP

EEI

ML

HS

X
X

X
X

X
X

X
X
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EEI
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HS

X
X

X
X

X
X

X

X
X
X

X
X
X
X
X

Benchmark Assessments
Benchmark Assessments
DIBELS
4-Sight testing
CDTs
AimsWeb
TOSCRF
TOWRE
CORE Phonics Survey

X
X
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EasyCBM Math

X

Formative Assessments
No methods or measures have been identified for Formative Assessments
Diagnostic Assessments
Diagnostic Assessments
TOWRE
TOSCRF
QRI
DAR
GRADE+
CORE Phonics
CDTs
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X
X
X

X
X
X

X

X

X
X
X
X
X

X

X

X

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review
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X
X
X

X
X
X

X

X
X

X
X

X
X

X
X

X

X

X

Provide brief explanation of your process for reviewing assessments.
The district has utilized a review process for all assessments which includes a review of the
actual assessment materials and a more detailed investigative analysis of the psychometric
properties of the assessment, including validity and reliability. In addition, the district
reviews peer-reviewed journals and professional publications as part of the vetting
process. Finally, the district consults with university, Intermediate Unit, and other
respected experts in the field prior to the selection of assessment tools.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
This narrative is empty.
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Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
The district has established an assessment calendar K-12 that outlines the assessments to
be utilized and at which grade. The district also utilizes Performance Tracker as an
electronic data warehouse. In addition, the district utilizes other available data warehouse
sites such as eMetric, PVAAS, DIBELS, Aimsweb, EasyCBM, etc.
The district has received PDE approval for the Elementary School (K-5) for a Response to
Instruction and Intervention (RTII) model. While this is only PDE approved at the
elementary level, the process for gathering and analyzing assessment data is consistent K12. The district has implemented a Response to Instruction and Intervention (RTII) model
which: (1) emphasizes early intervention in the regular education learning environment,
(2) maximizes all staff’s expertise and services, and makes effective use of all existing
resources, (3) assesses the student’s strengths and weaknesses based on their academic
performance in the regular education setting, (4) delivers interventions in the regular
education environment that are based on observable, reliable, and measurable information,
(5) frequently and directly monitors and charts student response to interventions, (6) deemphasizes categories and labels while encouraging creativity, problem solving, and
providing support to students, staff, and parents in a timely manner.
The district has implemented comprehensive universal screening and progress monitoring,
which is norm-referenced, criterion-referenced, formative, and diagnostic. The assessment
program includes benchmark, as well as progress monitoring, assessments conducted by
the classroom teacher and other professional staff. The staff gather formative assessment
data (curriculum and performance-based) and collaborate with colleagues to make databased instructional decisions. The district has implemented a multi-tier assessment and
intervention model, which includes parent notification and involvement, is preventionoriented and where services at each tier provide a greater degree of intensive and
supportive intervention and assessment in response to student need. Supplemental
intervention, referred to in the district as “Boosting,” offers small group instruction,
previewing/reviewing of content, a higher degree of corrective feedback, more time on
difficult tasks, teaching to mastery, increased opportunities to respond, more frequent
progress monitoring, and fewer transitions. This is only delivered in conjunction with
classroom instruction so that the classroom teacher never transfers ownership or
responsibility for the solution to the instructional problem to other staff. More significantly
needy students are provided intervention which is more intensive and of longer duration
and may include specially-designed instruction. Regular education, remedial education, and
special education are working together as a unified team, with the same goal to ensure that
all students can learn and reach a level of proficiency. RtII is used for identification for
specific learning disabilties in math, reading and writing. If remediation following
systematic tier-ed intervention is not sufficient the team moves to identification for
consideration for special education as appropriate.
The regular classroom has been identified as the first line of intervention. Teachers
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differentiate instruction and intervention based on student need, and the role of the
classroom teacher has been redefined to reflect that expectation. Students are flexibly
grouped according to their skills and needs, as assessed through formative assessments.
Students are provided scientifically-validated instruction, interventions and assessments in
the classroom and all teachers have been trained in the tools available. When students are
identified as at-risk, they are provided additional scientifically-validated instruction and
intervention to increase the student’s rate of learning (based on the results of the
assessments) in the regular classroom by the regular classroom teacher. Some students are
also provided with supplemental intervention of the same or similar scientifically-based
intervention. The district “Intervention Specialists” provide the supplemental intervention
either in or out of the regular classroom. Students who participate in flexible intervention
groups may come from several classrooms as groups are determined by skill and need, and
not by homeroom.
The district principals, school psychologists, school psychology interns, and literacy coaches
collaboratively oversee the assessment and data collection process, assist the staff in
utilizing the data gathered to inform instructional decisions, ensure instructional fidelity,
and provide demonstrations and trainings of lessons and assessments.
The district has implemented a multi-layered data teaming process:
Elementary Data Review Team --- Each week a Data Review Team (Principal, school psychologist,
literacy coach, and intervention specialists) meets to collect and systematically review
student-specific and school-wide data trends in performance and patterns across
classrooms and grade levels. The team identifies students at risk who may need more
detailed and in-depth discussion and intervention planning that might occur at a more
student- specific team meeting within the hierarchy of the tiered teaming structure. The
Data Review Team may also identify specific trends in data, which may then be discussed
and addressed by smaller teams of teachers. The Data Review Team may also conclude that
an Intervention Team Meeting should be scheduled (see below)
POD (“Poring Over Data”) --- Each grade level has been divided into PODS - (e.g., teams of 3
or 4 teachers) that meet every 2 weeks for at least 25 minutes and include principals,
literacy coaches and intervention specialists. The PODS meet to collaboratively review data
(formative and progress monitoring) gathered by the classroom teacher and use the data to
adjust flexible skills-based instructional groups, modify academic interventions, and
identify patterns and solutions. PODS may conclude that an Intervention Team Meeting
should be scheduled (see below).
Elementary and Secondary Intervention Planning Meetings (IPM) --- Four times per year, Intervention Planning
Meetings (IPM) are held to review the data from an entire grade-level. One purpose of the
IPM is to review and discuss a student’s response to instruction and intervention (RTII) or
student outcome (positive or negative) that results from the instruction and intervention(s)
that were delivered and to determine whether the interventions were appropriate and
delivered with integrity. In evaluating student response to instruction and intervention, the
staff at the Intervention Planning Meeting: (a) examine the development in skills over time,
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(b) examine the rate of the student’s response to the instruction and intervention(s), and (c)
discuss the amount and intensity of resources that may be necessary to create or sustain a
positive response. Data for all students are stored electronically and the student’s response
to instruction and intervention is reviewed and graphed to allow for determination of each
student’s performance. For thoses students identified with a disability the IPM process is
followed through the same process as general education specialists and special education
staff review all student reponses to instruction and intervention (RtII) data to inform
progress toward IEP goals.
Intervention Team Meetings (ITM) --- Students who are not responding to instruction and
intervention are then scheduled for an Intervention Team Meeting (ITM) where specific
individual goals are developed and individually tailored interventions are selected to
address the development of skills that are lacking. ITMs are scheduled throughout the year
and immediately following a data review that indicates a need for such a meeting.
Additional assessments (CTOPP, QRI, TOWRE, Math Probes, etc) are also discussed and
follow-up meetings are scheduled to review the student-specific goal attainment. Parents
are invited to these meetings (and usually attend) and are provided with performance
assessment data that reflect student response to instruction and intervention, information
regarding strategies for increasing the student’s rate of learning, and are informed of their
right to request an eligibility evaluation. If results from indicate the need for special
education permission to evaulate this is initiated.
Grade Level/Department Data Team --- Meet 4 times per year following each universal
screening/BM assessment, including DIBELS and 4Sight. Early dismissal days are scheduled
for this analysis to occur. Grade level groups of teachers review performance, progress,
trends, and plan for instructional/curriculum delivery response. Teams follow a structured
data analysis form and format. Close collaboration with special education is achieved via
special education and general education data review team meetings held three times a year.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
The regular classroom has been identified as the first line of intervention. Teachers
differentiate instruction and intervention based on student need, and the role of the
classroom teacher has been redefined to reflect that expectation. Students are flexibly
grouped according to their skills and needs, as assessed through formative assessments.
Students are provided scientifically-validated instruction, interventions and assessments in
the classroom and all teachers have been trained in the tools available. When students are
identified as at-risk, they are provided additional scientifically-validated instruction and
intervention to increase the student’s rate of learning (based on the results of the
assessments) in the regular classroom by the regular classroom teacher. Some students are
also provided with supplemental intervention of the same or similar scientifically-based
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intervention. The district “Intervention Specialists” provide the supplemental intervention
either in or out of the regular classroom. Students who participate in flexible intervention
groups may come from several classrooms as groups are determined by skill and need, and
not by homeroom. At the secondary level, students are scheduled into periods each day or
every other day that provides intervention to address their area(s) of need.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.
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Provide brief explanation of the process for incorporating selected strategies.
The district utilizes standards-based IEPs and instruction is therefore aligned with the
standards. In addition, for all students, the district has implemented a comprehensive
assessment and data review system which emphasizes the use of assessments tied to the
standards and then focuses on instruction that is aligned to the standards with intervention
intended to increase the likelihood of students meeting the standards for each grade level.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
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X

X

X

X

X
X
X

X
X
X

X
X
X

X
X
X
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Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

X
X
X

X
X
X

X
X
X

X
X
X

X
X
X

X
X
X

X
X
X

X
X
X

Provide brief explanation of the process for incorporating selected strategies.
The district emphasizes transparency of assessment data. This begins with disseminating
data to the public through parent conferences and communication home. In addition,
summative assessment data performance (e.g., PSSA, AYP, PVAAS, etc.) is shared each fall
with the community at a School Board meeting. District assessment results are also made
available to the public through the district website.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
Currently the district does not utilize the course planning guide nor newsletters to
disseminate information regarding summative assessement data. Both strategies will be
investigated during the comprehensive planning process to determine need, efficiency and
effectiveness of these methods given the various other methods utilized by the district.

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.
While Derry Township School District does not have any struggling schools at this time, the
district annually reviews student data at each level and sets building goals and plans
according to identified needs through the data review. Each building utilizes a Response to
Instruction and Intervention model and holds regular meetings throughout the school year
to monitor student progress and adjust individual student plans based on a review of data.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
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X
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Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

X
X

X
X

X
X

X
X

X
X

X
X

X

X

X

X

X

X

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

Explanation of strategies not selected and how the LEA plans to address their
incorporation:
The district does not have alternative education program within the school district.
Students needing these placements are placed in outside of district settings that have
counseling services provided for them.

Screening, Evaluating and Programming for Gifted Students
Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)
There is a dedicated page on our website for gifted services, process, information and
contacts.
Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).

LEVEL 1 SCREENING
For students in grades K-5
Teacher fills out the Gifted Screening Teacher Input Form for each student in the class
Teacher submits the form to the student services specialist to initiate level 2 screening for
eligible students
The Gifted Screening Teacher Input Form will be completed
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For students in grades 6 –8
School counselor will identify students who scored at the 97th percentile or higher on their
most recent PSSA or Keystone Exams.
The school counselor shall initiate the screening process for all students who are not
identified as gifted who meet the aforementioned score or one or more assessments.
The student’s current middle school team shall complete the Gifted Screening Teacher Input
Form only
The team submits the form to the counseling secretary to initiate level 2 screening for
eligible students

For students in grades 9 - 12
School counselor will identify students who scored at the 97th percentile or higher on their
most recent PSSA or Keystone Exams.
The school counselor shall initiate the screening process for all students who are not
identified as gifted who meet the aforementioned score on one or more assessments.
The student’s current teachers shall complete the Gifted Screening Teacher Input Form only
for the student or students identified.
At least 50% of the teachers must indicate a descriptor in order for the student to earn a
point
Teacher submits the form to the counseling secretary to initiate level 2 screening for eligible
students

LEVEL 2 SCREENING
For students in grades K-12
Student Services Specialist/Counseling Secretary or School Counselor contacts parents and
notifies them of the need for cognitive screening (Example: K-BIT 2)
Once notification occurs, school counselor will administer and score the cognitive screening.
School counselor will distribute, collect, and score gifted rating scales (Example: SIGS), and
will gather school grades. Information will be provided to school psychologist.
School counselor will provide parent(s) the report of preliminary gifted screening.
School psychologist will be notified if student is eligible for a gifted multidisciplinary
evaluation.
Describe your entity’s procedures for determining eligibility (through multiple
criteria) and need (based on academic strength) for potentially mentally gifted
students (evaluation).
Gifted Screening/Identification Process

School Counselor receives request
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School Counselor sends Teacher Input Form, SIGS Parent & Teacher (No score from SIGS,
strengths and needs noted on screening letter)
Ability Screener
: KBIT-2
(Results placed in Red cumulative folder and sent to parents)
97th percentile or higher
to School Psychologist
School Psychologist issues

Less than 97th percentile Results sent

Ability Diagnostic
: Full Scale IQ or GAI; RIAS-2/Wechsler 130 or higher
higher
Less than 125

125 or

Achievement Diagnostic
: WJ/WIAT
Writing Samples/Sentence Composition Applied Problems/Math Problem Solving
Passage Comprehension/Reading Comprehension
If IQ 125 to 129, and fewer than 2 subtests are 130 (68% CI)
If IQ 125 to 129, then 2 out of 3 subtests must be 130 or higher (68% CI) for
Students who qualify for a and
score 140 or higher on an achievement subtest, may be considered for subject acceleration.
Principal and Assistant to the Superintendent for Curriculum and Instruction must be
notified by School Psychologist.
Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs" refers to the continuum of
services, not one particular option.
Subject level acceleration
Grade level advancement
Push-in and Pull-out enrichment services
Academic competitions
Online enrichment opportunities

Developmental Services
Developmental Services
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Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal

X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X

X

X

X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

Diagnostic, Intervention and Referral Services
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Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
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X
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Explanation of developmental services:
This narrative is empty.

Diagnostic, Intervention and Referral Services

Explanation of diagnostic, intervention and referral services:
This narrative is empty.
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Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
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Explanation of consultation and coordination services:
This narrative is empty.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

Communication of Student Health Needs
Communication of Student Health Needs
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Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

Frequency of Communication
Elementary Education - Primary Level
 Yearly
Elementary Education - Intermediate Level
 Yearly
Middle Level
 Yearly
High School Level
 Yearly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
Regularly scheduled Intervention Planning meetings are held to discuss individual student
needs and coordinate appropriate academic interventions and supports needed.
Individualized Education Plan meetings are held to identify differing student needs and
academic progress. Additionally, building level Student Assistance Teams meet weekly to
discuss student needs that potentially could impact student academic achievement and
supports are planned for accordingly.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
1. Child care
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2. After school programs
3. Youth workforce development programs
4. Tutoring
The district has a close, working relationship with the Derry Township Parks and
Recreation department which provides before and after school care as well as summer day
care for district residents. Additionally, the district interacts with local daycare providers
and provides early childhood curriculum as requested by childcare providers. The district
also provides busing services to local daycare providers to assist parents of elementary age
students with childcare transportation needs.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
The district collaborates with early intervention programs and services to ensure smooth
transitions between these services and district provided services. Annual meetings are
scheduled with all early intervention families to discuss transition services.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs
Provide explanation for processes used to ensure Accomplishment.

Status
Accomplished
Accomplished
Accomplished
Accomplished
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Through the curriculum review process as well as quarterly and yearly review of student
progress, all subject materials and resources are reviewed for effectiveness. Based on the
review of student data and progress materials and resources are adjusted to best meet
student needs.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
Through the curriculum review process as well as quarterly and yearly review of student
progress, all subject materials and resources are reviewed for effectiveness. Based on the
review of student data and progress materials and resources are adjusted to best meet
student needs.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Developing

Provide explanation for processes used to ensure Accomplishment.
Through the curriculum review process as well as regular review of student progress, all
subject materials and resources are reviewed for effectiveness. Students in need of
additional supports or differentiation are provided accommodations either from classroom
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teachers providing differentiation, scaffolding of support or small group/individual
tutoring. Additionally, remedial support is available for students needing additional
support in reading and/or mathematics.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Developing

Provide explanation for processes used to ensure Accomplishment.
Through the curriculum review process as well as regular review of student progress, all
subject materials and resources are reviewed for effectiveness. Students in need of
additional supports or differentiation are provided accommodations either from classroom
teachers providing differentiation, scaffolding of support or small group/individual
tutoring. Additionally, remedial support is available for students needing additional
support in reading and/or mathematics.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities

Career Education and Work
Civics and Government

Status
Implemented in
less than 50% of
district
classrooms
Level of
Implementation
is Unknown
Implemented in
less than 50% of
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PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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Early Childhood Education: Infant-Toddler&rarr;Second Grade

English Language Proficiency

Interpersonal Skills
School Climate

Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Level of
Implementation
is Unknown
Level of
Implementation
is Unknown

Further explanation for columns selected "
We are in the process of educating professional staff on the scope and resources available
through the SAS site. As curricular areas go through the curriculum review process staff are
encouraged to utilize the SAS site and resources for planning purposes.
Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Status
Implemented in
less than 50% of
district
classrooms
Level of
Implementation
is Unknown
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills
School Climate

Implemented in
less than 50% of
district
classrooms
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Level of
Implementation
is Unknown
Level of
Implementation
is Unknown

Further explanation for columns selected "
We are in the process of educating professional staff on the scope and resources available
through the SAS site. As curricular areas go through the curriculum review process staff are
encouraged to utilize the SAS site and resources for planning purposes.
Middle Level
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Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History
Science and Technology and Engineering Education

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
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Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills
School Climate

World Language

less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Level of
Implementation
is Unknown
Level of
Implementation
is Unknown
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected "
We are in the process of educating professional staff on the scope and resources available
through the SAS site. As curricular areas go through the curriculum review process staff are
encouraged to utilize the SAS site and resources for planning purposes.
High School Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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classrooms
Implemented in
50% or more of
district
classrooms
Level of
Implementation
is Unknown
Level of
Implementation
is Unknown
Implemented in
less than 50% of
district
classrooms

English Language Proficiency

Interpersonal Skills
School Climate

World Language

Further explanation for columns selected "
We are in the process of educating professional staff on the scope and resources available
through the SAS site. As curricular areas go through the curriculum review process staff are
encouraged to utilize the SAS site and resources for planning purposes.

Professional Education
Characteristics
District’s Professional Education Characteristics

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

District’s Professional Education Characteristics

EEP

EEI

ML

HS

Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.

X

X

X

X

Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
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Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
Through yearly staff surveys as well as analysis of district academic and observation data,
professional development target areas are identified and used in the planning process for
upcoming and ongoing professional development. All departments are overseen by grade
level and/or department chairpersons who provide instructional leadership and guidance
to their respective departments. Regularly scheduled department/grade level meetings and
professsional learning community meetings are utilized to provide "just in time"
professional development. The district also employs literacy coaches, a math coach and a
technology coach to aid in providing targeted, in-classroom support to professional staff.
Additionally, district special education staff, psychologists, gifted support and remedial
support teachers provide resources, support and training for district staff in meeting the
needs of diverse learners. The district also partners with the Capital Area Intermediate Unit
and the local PaTTAN to provide training on intervention for struggling students.
All staff are trained on the effective use of data to guide instruction through our state
approved Response to Instruction and Intervention model. While this model has only been
approved at the elementary level, the district has modeled a secondary RtII framework after
the elementary model and staff have recieved training in the evaluation and use of data.
Staff leadership is continually being developed at all levels of the organization through
leadership specific professional development, designated leadership roles within the
district (i.e. department chairpersons, grade level leaders) as well as opportunities for staff
to share their expertise and craft through leading professional development opportunities
for their colleagues.
Finally, the district has recently incorporated an online professional development tool
(PD360) to allow staff (both individually and groups) to identify problems of practice and
tailor professional development opportunities around this problem of practice in an online
environment and platform. This allows differentiation of development.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
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Questions
The LEA has conducted the required training on:
8/25/2014 All currently employed staff were trained during the first wee of school in
August of 2014.
10/14/2015 An overview was held for all new employees as a part of the Induction
program.
7/1/2015 All newly hired employees must completed online mandated reporter training
prior to final board approval and beginning onsite employment.
The LEA plans to conduct the required training on approximately:
7/1/2016 All newly hired employees will continue to be required to complete mandated
reporter training prior to beginning onsite work. Additionally, a face-to-face overview will
continue to be offered as a portion of the Induction program. Any employees wishing to
have a refresher may also attend this session to be held each fall.
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
Questions
The LEA plans to conduct the training on approximately:
6/8/2016 All current employees will be trained via online modules and group discussion in
a 4 hour session.
7/1/2016 Follow up training and overview will be provided throughout the year in faculty
meetings and after school sessions.
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
Not Applicable for our school entity

Strategies Ensuring Fidelity
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
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 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Provide brief explanation of your process for ensuring these selected characteristics.
Through yearly staff surveys as well as analysis of district academic and observation data,
professional development target areas are identified and used in the planning process for
upcoming and ongoing professional development. Each summer, after receiving feedback
from the staff survey, building professional staff and a review of observation data, the
district administration develops a professional development plan for the upcoming year.
Based on this data and the goals and strategies identified in the District Level
Comprehensive Plan, professional development opportunities are developed.
District administrators often facilitate professional development days and are always active
participants in the trainings provided.
All staff are trained on the effective use of data to guide instruction through our state
approved Response to Instruction and Intervention model. While this model has only been
approved at the elementary level, the district has modeled a secondary RtII framework after
the elementary model and staff have received training in the evaluation and use of data. A
review of PSSA and local data demonstrates that implemented strategies are resulting in
systemmic positive academic growth in all subgroups of students as identified on state
reporting systems.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
The two strategies not selected above are areas the district has not developed to date.
These will be areas reviewed during the comprehensive planning process to determine the
extent of need for the incorporation of the strategy. Specifically as our district has been
developing professional staff capacity in utilizing technology tools to enhance and extend
learning and to develop students' abilities to problem solve, think creatively, collaborate,
anaylze and commuicate effectively, we have just begun to discuss specific criteria and
expectations for implementation of learned skills. In order to shift paradigms and "think
outside the box" the district is creating a safe environment for staff to stretch and take
calculated risks in trying new strategies and approaches. This, coupled with the reality that
staff are at all levels of the continuum of learning and implementation, has caused the
district to hold on development of specific expectations regarding implementation of
changes to instructional practice. Guidelines and general criteria have been established;
however, and all staff are required to show growth and progress toward identified learning
objectives.

Induction Program


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.
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Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.



Inductees will know and understand the PA Professional Code of Conduct for School
Employees

Provide brief explanation of your process for ensuring these selected characteristics.
The Derry Township Induction program is a two year program designed to provide a strong
foundation for continued professional success as an educator. Each new professional is
assigned a district trained mentor for the first year of induction. The mentor/inductee meet
weekly throughout the first year to review successes, needs and challenges faced by the
inductee as well as address the monthly topics identified in the mentor/inductee talking
points. Additionally, each inductee develops a two-year plan for their own professional
growth and learning (Individualized Induction Plan) through discussion with his/her
building administrator. Some areas of the IIP are required for all staff and provide training
on foundational programs, expectations or procedures within the district and other areas
are selected based on identified needs either due to previous experience or current
assignment. This tailoring of the professional development allows staff to best utilize time
and resources to most effectively enhance their professional growth. Along with the core
requirements that all new staff much complete, choices for staff are given in the four
domains of the Charlotte Danielson model for effective teaching: planning and preparation,
classroom environment, instruction and professional responsiblities.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.
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Needs of Inductees


Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Provide brief explanation of your process for ensuring these selected characteristics.
Inductees meet regularly with mentors and building administrators to discuss strenghts
and needs of the individual. Student data, observation reports, informal communications,
inductee reflections on instruction and artifact review are all used to determine future
needs. As part of the formal observation process, lesson plans and reflections on practice
are gathered and reviewed. Instructional growth goals are set based on a review of the
observation data.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
At this time, mentor observation are an optional strategy for inductees and not a formal
part of the process. This would require further dialogue with the professional staff
association to develop this further.

Mentor Characteristics
 Pool of possible mentors is comprised of teachers with outstanding work performance.
 Potential mentors have similar certifications and assignments.
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 Potential mentors must model continuous learning and reflection.
 Potential mentors must have knowledge of LEA policies, procedures and resources.
 Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Provide brief explanation of your process for ensuring these selected characteristics.
DIstrict mentors are required to participate in a three hour mentor training programs
which sets clear expectations for mentors. The training also develops skill sets for mentors
that will faciliate dialogue, collaboration and support between the inductee and mentor.
Case studies are used to practice application of communication and problem solving skills.
Finally, national and state guidelines for induction and teacher certification are reviewed to
ensure mentors guide inductees properly in the development of their professional
portfolios and requirements for level II certification.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
This narrative is empty.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction
If necessary, provide further explanation.

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X
X
X
X
X
X

X
X
X

X
X
X
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Each new teacher completes a two year induction plan which includes professional
development areas identified by the district as priorities and also allows for
individualization based on teacher's needs, past experience, level or subject area.

Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
Mentors meet weekly with their inductee during the first year of induction. Inductees meet
regularly with building principals and directors throughout their first year of induction and
provide ongoing feedback of the program and additional needs. Surveys are also completed
by inductees after each training session as well as at the end of the program. Results are
reviewed and adjustments made as needed to the program. Finally, during the inductees
portfolio review/presentation, inductees are interviewed as to the positive components of
the induction program as well as areas for growth.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Special Education
Special Education Students
Total students identified: 375

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
Elementary (K-5)
The district continues to receive PDE approval for the Elementary School (K-5) for Response to
Instruction and Intervention (RtII) to be used for determination of Specific Learning Disabilities.
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As part of this system, universal screening and assessment is utilized at all grade levels. The data
from this process is reviewed quarterly at Intervention Planning Meetings (IPMs) to determine if
students are progressing. For those students below benchmark, interventions are discussed and
begun. The IPMs are also used to review individual student progress (or lack of) including the
level of performance and rate of increase. This is compared to the student's classroom, grade
level and national norms to rule out lack of appropriate instruction. If the student's rate of
increase is less than 80% of the expected rate, then it is considered to be insufficient or
inadequate to close the achievement gap. Both the significantly discrepant from the expected
level of achievement and from expected rate of increase must be present to be considered for a
learning disability.
Data is also collected from parents, school nurse and teachers including vision, hearing or other
medical conditions; home language; social/emotional needs or behavioral concerns; and
adaptive behaviors. Classroom observations across multiple settings and providers are also
completed. Records reviewed include grades, attendance, discipline and educational history.
Fidelity checks of instruction during intervention are also done periodically to rule out lack of
appropriate instruction.
This model is approved and used for both Math and Reading.
Secondary (6-12)
At the secondary level (grades 6-12), when determining eligibility for a SLD, the district utilizes a
discrepancy model which considers whether a student exhibits a pattern of strengths and
weaknesses in their achievement relative to age or grade level.
All grades
In all grades, instruction, review of records, review of interventions including rate of increase
and level of performance, Curriculum Based Assessments, and observations are conducted prior
to any disability determination.
The RtII model is not followed for students thought to be exceptional in the other 12 categories
of exceptionalities.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is:
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
Total enrollment for Derry Township is 3,446 as of the December 1, 2014 Child Count. For
additional information on enrollment and percent of special education enrollment by
disability category, the Special Education Data Reports
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are referenced routinely. These reports include the State Report, Data at a Glance Report,
and State Performance Plan report. The reports are reviewed annually and shared with the
public, with administration and with district educators through parent meetings, staff
meetings, and administrative administrations.
The total special education enrollment for Derry Township is well below the percentage of
total enrollment. State average by percentage is 15% and Derry Township is 11%.
The most notable area of change is within the Autism disability category. Since the 2011-12
school year, the total percentage of students identified with autism has grown from 14% to
21%. Living near a major medical center along with being situated in an area rich with
resources related to students with Autism Spectrum Disorders may partially account for
this being two and a half times the state average. The district has invested significant
resources, training and support to this population given the number of students eligible
within this category.
Another area that has show some growth is the area of Emotional Disturbance increasing
one percentage point each of the last three years. Students are facing more stressors
including an uptick in anxiety that creates difficulty for them to access their education.
Many students receiving services within the eligibility category of Emotional Disturbance
are dealing with some form of anxiety. The district recently partnered with a local mental
health agency to enable school based therapy to occur onsite to better meet the needs of
students facing these issues. The district is slightly above the state average in this category
at 9.2% compared to the state at 8.6%.
Speech and Language Impairment has shown a decrease in recent years. In 2012-13, the
average number of students identified within this category was above the state average.
This has declined annually and as of the 14-15 school year, was consistent with the state
average. The district has increased the number of Speech and Language pathologists to
support students with language difficulties, including those with autism. This along with
targeted training amongst early elementary staff to remediate speech and language
difficulties through early intervening has likely led to this decrease.
All other disability categories are below the state average and maintaining consistent
percentages.
When reviewing the Race and Ethnicity data, the district is consistent with the state in its
identification of white students but slightly higher in the categories of Black, Hispanic and
Multiracial. The district is below the state average in Asian. Disproportionality in race
deserves serious attention and will be the target of ongoing and upcoming professional
development. The district has begun the process of training staff to recognize the needs of
students experiencing poverty, including the racial impact, and respond with cultural
sensitivity. Additionally, the district is currently exploring the use of a Risk/Ratio calculator
to assess the data of students by race to determine if the disproportionality is impacting
other areas such as achievement and discipline to be able to affect change in this area.
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Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
1. In order to support the educational of students living in facilities, the district has streamlined
its enrollment process and works cooperatively with the home district to attain all necessary
documentation efficiently. This enables families, who may live a great distance from the facility,
to have one less stressor as they go through the process of having their child live outside the
home. All documentation from the home district is reviewed by relevant staff to ensure the
appropriate supports are in place for the student for effective transition. Communication with
the family is quickly established. Recently, a new facility has opened within the district
boundaries. As part of effective services, the district corresponded with the home district,
facility and educators before the students were assigned to the facility.
2. Student documents outlining current services and placement are reviewed and comparable
services are presented. In order to ensure both FAPE and LRE, the district engages in assessment
of the student using any available measures to make sure the students strengths and needs are
clearly outlined and a plan to support the students is in place via an appropriate IEP. This
includes utilizing the SAS toolkit for services to support inclusion in the general education setting
and SETT framework for assessing assistive technology needs that may enable more effective
inclusion.
3. No barriers at this time.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
The district does not have any facilities within its boundaries that would be considered
incarceration. If a district student were to be incarcerated, all necessary records would be
sent to the facility and contact with the special education teacher would be made to
facilitate effective services being in place for the student.
The special education and other staff work to maintain relationships with families so that, if
a sibling were to be incarcerated, we would know to be able to reach out to the facility and
let them know that a student is eligible for special education services.
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Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
DTSD ensures that programs and placements are based on the individual’s strengths across
educational domains and focus on their potential for access to the general education
curriculum and for their growth. Individualized education teams consider the general
education instructional environment first when determining a free and appropriate public
education (FAPE). The teams consider a full range of supplementary aids and appropriate
services before considering a more restrictive environment. This has been discussed and
communicated with all staff and it is recommended that the conversation, at each meeting,
be to first consider the expectations of the general education setting and align goals with the
standards and the student's areas of strength and need to focus efforts on growth within
both areas.
DTSD strives to make staff aware of the policies of the Least Restrictive Environment (LRE)
via sharing of literature, discussions at training, IEP meetings and distribution of literature
to administration. Support structures available in general education include but are not
limited to differentiation by general educators, special education teachers via co-teaching
designs, instructional coaches, related special education personnel, and teacher assistants.
Additionally, the district has invested in key personnel to assist with promoting LRE. This
includes a specialist in Assistive Technology, Transition Coordinator, Special Education
Consultants and Board Certified Behavior Analyst. These staff are able provide the
necessary supports to general education teachers and paraprofessionals to promote the
success of the students.
Additionally, the IEP teams during all IEP meetings, consider initial eligibility decision and
move to determine appropriate program design and delivery (e.g., specially designed
instruction). They consider a variety of collaborative practices (e.g. co-teaching, tiered
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instruction via RtII) and instructional practices (e.g., modifications of curriculum or
assistive technology implementation) and a wide range of supplementary aids and supports
(e.g., related service personnel/behavioral consultants, specialists) to ensure students are
benefitting from the least restrictive environments. The SAS Toolkit and SETT frameworks
have been completed in house to demonstrate systematic thought processes necessary to
ensure LRE. The district has welcomed partnerships with Include Me from the Start and
other initiatives to provide the core training and understanding necessary to promote an
LRE.
The district has also created a full time Transition Coordinator position to support students
aged 14 and up. The position is responsible for assisting teams in setting and working
towards transition goals. By having a specific staff member with this focus, teams are able to
remain focused on developing goals and accompanying instruction and services to
eventually include the student in the community and workplace. With the exception of
Sheltered Workshops or residential facilities, these are inclusive environments and students
must be prepared to participate in these environments.
Related service personnel provide highly specialized services. These services include
speech and language, behavioral support, assistive technology, augmentative
communication development and intervention, occupational therapy, vision supports,
audiological supports and physical supports. These services are delivered in a variety of
settings and are often provided in the general education setting to ensure students have
access to the general education curriculum.
Benefit from educational services is measured through regularly scheduled special
education data review team meetings held three times a year in K-5 and middle school and
twice a year at the high school for all students with an IEP. Progress towards goals and
objectives along with progression within the content of the general education curriculum is
monitored.
In addition to students with special needs receiving education in general education settings,
DTSD also offers:
16 learning support programs (6 Elem, 5 Middle, 5 High)
3 emotional support programs (1 at each level)
6 autism support programs (4 K-5, 1 Middle, 1 High)
4 life skills programs (1 Elem, 1 Middle, 2 High)
1 multiple disabilities program (High school)
The district also participates as part of a consortium of local school districts and all classes
are open for enrollment as part of the Dauphin County Consortium agreement. This enables
us to provide a full continuum of supports, placements and services for all students.
Decisions to place students out of the district are made by the individual IEP team which
includes parental involvement and collaboration. The district makes every attempt to
provide a continuum of placement options. DTSD joins with the Capital Area Intermediate
Unit (CAIU) and neighboring districts through the Dauphin County Special Education
Consortium, to provide options for students with significant programming needs that fall
outside the scope of what district programming can offer. Along with CAIU, consortium
districts and private educational programs, DTSD is able to work collaboratively with
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families and students to identify FAPE. DTSD is committed to continued development of
appropriate special education options each year and has grown in the number of program
options including a Transfer Between Entities for autism and the Hershey On-line Academy
(HOLA) among others to augment the availability of appropriate programming options in
the past few years. As with general education, special education accesses the Dauphin
County Technical School. This setting offers special education services and students are able
to gain technical skills that assist them in academic development and secondary transition
success.
Least restrictive environment data is entered into the PennData system annually by
December 1st of each school year. Although DTSD is addressing the above methods and
procedures to ensure LRE we have not yet met the percentage established by the state for
"educational environments". Steady incremental progress has been made. The number of
students in regular class <40% has decreased to well below the state average showing the
improvement for students who have such specialized or intensive needs improving access
to the general education setting. This demonstrates the focused effort to move students
from self-contained settings to programming within their home school. For students placed
out of district, there is an emphasis on finding opportunities for students to begin a
transition back to their home school in advance of a change of placement, participation in
extracurricular activities and particpation in projects or community based instruction with
their home school. Through online coursework, we can keep students placed out of district
on track with course requirements and exposure to the general education curriculum as its
presented at DTSD.
The district has also invested heavily in promoting professional development for all staff
including training around intensive programming designed to maximize student growth in
academic skills to enable successful inclusion in the general education classroom. The
addition of key personnel as outlined previously also provides the training to overcome
barriers to successful inclusion such as behavioral or adaptive needs. Along with this
training, the district hosts sessions annually around differentiated instruction and several
staff members have participated in Include Me from the Start. Parent training has also been
offered to share strategies with parents so that students receive consistent support both at
home and school, thus growing their skills across multiple environments. We continue to
offer training in the areas of co-teaching, diagnostic assessments, math and reading
interventions, differentiated instruction and inclusion of students with complex needs.
The administrative leaders set the culture of educating students in the least restrictive
environment. Through continued involvement in IEP meetings, supporting general
educators and special educators in professional development, and ongoing emphasis on
differentiated instruction and provision of supplementary supports and services, DTSD is
able to offer effective programming for all students who require an IEP.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not
limited to, the school wide positive behavior supports (PBS). Describe training provided to
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staff in the use of positive behavior supports, de-escalation techniques and responses to
behavior that may require immediate intervention. If the district also has School-Based
Behavioral Health Services, please discuss it.
The district policy on Positive Behavior Support was revised in April 2015 and reflects the
latest research based practices. The District has implemented district wide expectations and
reinforcement of positive behavior where students are recognized for adhering to the
COCOA principles (Community, Opportunity,Citizenship, Ownership, Academics).
Additionally the elementary school has implemented CHAMPs and is currently partnering
with the Intermediate Unit to assess and refine its current practices around school wide
positive behavior support. The CHAMPS program is a classroom based individualized
system that enables teachers to maximize learning time while promoting a healthy learning
environment. These techniques address and support Conversation, Help, Activity,
Movement and Participation.
A full time Board Certified Behavior Analyst has also been added as a team member as well
as a full time social worker.
The district also participated in Safe Crisis Management (SCM) and now has 5 staff certified
to provide annual training to key personnel. This program focuses on deescalation and
crisis prevention as well as providing safe techniques should the restraint of students be
necessary.
In the last three years, the district has offered over 40 trainings around the topic of behavior
support including Motivating Students, Shape it up for PBS, Working with Challenging
Behaviors, Firm it up for PBS, CHAMPs, Positive Behavior Management for
Paraprofessionals Series, Changing Minds, Best Practices in Positive Behavioral Supports,
Autism Behaviors, Best Practices in Social-Emotional Strategies, Social Skills for Secondary
Students and others. The training is designed to support a variety of personnel and a variety
of students.
The district has a Student Assistance Program (SAP) for intervention and referrals and also
has contracted with a local agency to provide school based mental health services at all
levels. DTSD special education professionals, general education professionals, and
administrators work closely with local behavioral health agencies to coordinate treatment
plans offered by behavioral health agencies in an effort to align to the student's individual
education program (IEP) to ensure consistent, coordinated, and effective behavioral health
programming.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
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not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.
When students are inappropriately placed or in need of a change of placement, the district
works directly with agencies to coordinate services including education. Records are kept to
document communication between the district and existing agencies to ensure smooth and
timely referrals and placements for students. The district has analyzed its existing program
both internally and across the local consortium to offer the full continuum of supports,
services and placement options.
The district utilizes its school social worker, psychologists, behavior analyst and school
counselors to promote communication and partnership with outside agencies. By having
effective and ongoing communication, necessary supports can be quickly assessed and
implemented for students. District staff willingly participate in agency meetings and invite
them to school meetings.
The district also provides feedback to agencies, the intermediate unit and local placements
regarding needs and profiles of students that are hard to place. This ensures that these
providers are also able to review their programming to meet the needs of students within
the local community.
Additionally, the district participates in a consortium with other local districts. This allows
us to work cooperatively across districts to provide a variety of program and placement
options in the event of having low numbers to create separate programs. It also enables us
to provide more district operated programs and rely less on center based programs.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.
In an effort to increase the achievement of students with disabilities, the district has
invested time, training and personnel into the process of collecting, analyzing and using
data to make decisions about programming that will maximize the achievement of students
with disabilities in the areas of reading and math. The district uses research based data
collection tools and methods and groups of teachers, psychologists, coaches and related
service providers meet at least three times per year to review the progress monitoring data
to group and instruct students. These meetings have led to meaningful discussion about
programs, materials and student needs that lead to achievement. Evidence of this will show
in an increased return of students to a less restrictive environment, an increase in
participation in the general education setting and more students being able to be exited
from special education services. This demonstrates a commitment to not only providing
services to students with disabilities but remediating and strengthening students' ability to
independently access the general education curriculum. The district has also encouraged
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the use of annual diagnostic assessments and inventories to be able to provide an authentic
comparison of student acquisition of skills from year to year. Currently this includes the Key
Math Diagnostic Assessment and Informal Reading Inventory.
Another area that has been a district focus is transition, including independent living and
employment skills. By creating a Living Lab at the high school, DTSD now has a fully
equipped apartment giving students a place to work on skills that either enable them to
eventually live fully independent from caretakers or increase the level of independence that
they can have in the areas such as cleaning, food preparation, nutrition, budgeting, shopping
and laundry. While in the Living Lab, students also have to learn to work cooperatively,
engage in healthy leisure skills and enjoy the social, emotional, physical and physiological
benefits of engaging in positive leisure activities.
Co-teaching continues to be a strategy used to enable us to provide a less restrictive
environment in math (elementary level) and in both math and english (middle level) as well
as in biology, math and english (high school level). A review of data showed greater gains
across all students in the co-taught math classrooms at the elementary level. Ongoing
training, monitoring and feedback to the co-teaching partners is being provided. An
additional benefit of co-teaching is that special education teachers are exposed to the core
curriculum and able to then use consistent language and teaching strategies in their small
group instruction. When students are ready to return to the general education setting, they
are already exposed to the vocabulary, style, etc of the core curriculum.
Reaching out to parents and community continues to be an area that is emphasized. The
district is now working with the neighboring school districts to be able to provide a variety
of opportunities for parents to receive information about topics of interest to them. In the
last 2 years, the district has offered the following topics: Promoting Self-Regulation and
Resiliency, Educational Considerations of Students with Down Syndrome (Include Me From
the Start), Interpreting Your Child's Progress Monitoring Results (Include Me From the
Start), Understanding the IEP, Re-evaluation and NOREP (Include Me From the Start), What
Every Parent Should Know About Transition, Technology Overview - Devices, Apps, and
Websites, Secondary Education for Students with Disabilities, and Summer Camp Fair.
Two recent events had excellent response. One involved bringing in the Office of Disabilities
from three local colleges to speak with parents and students about accessing services at the
college level. In another, a number of local camps were brought together to give parents an
opportunity to come to one location and learn about a variety of summer camp programs
designed to support children with special needs. This event began during the early
afternoon and went into the evening so that parents had flexible times to come and talk
with local camp personnel. This event had the highest turnout rate to date.
Parent events also enabled the district to roll out a new website design to gain parent
feedback and occasionally is offered Town Hall style so that parents have an opportunity to
ask more general or more specific questions that may not otherwise be addressed in a
training or would otherwise take time away from meetings.
Several teachers have also begun to operate classroom based businesses as a way to
increase job skill training within the school setting. The middle school offers coffee and tea
throughout the day and orders are taken by students, prepared and then delivered by

61
students as well. Students also participate in a variety of other school based opportunities
including working in the cafeteria, library, main office and doing service activities such as
packaging materials, preparing kits and other items for service foundations. At the high
school level, a full time position of transition coordinator has been added and the
opportunities for students to receive on the job training or exposure to a variety of work
settings and skills continues to grow. This includes the addition of a van specific to the
department so that transportation does not become a barrier. The district has a full time job
trainer and a number of transition assessment options to make authentic matches between
student and area of both interest and skill.
There is also a position dedicated to increasing access to and understanding of assistive
technology. This position is responsible for increased access to trial devices specific to AAC
and voice output devices giving students a voice. Every student who receives multiple
disabilities support has experienced a systematic trialing of devices and been matched to
one to increase participation and use of language. This has been featured in local news
stories and garnered a foundation grant to allow the purchase of a high tech accessibility
device. Having a dedicated person with the knowledge and expertise related to assistive
technology has only strengthened student access to the general education curriculum and
setting. The district has purchased both laptops and tablets to provide one device per no
more than 3 students, a ratio that will continue to decrease each year. There is an internal
site that houses all related AT documents including the SETT framework, information about
trialing devices and how to access them as well as informational articles and links to deepen
all staffs' understanding of asssistive technology.
Due to the higher than average number of students who qualify to receive services as a
student with an autism spectrum disorder, the district has provided a vast array of internal
and external training opportunities with some of the most renowned experts in the field
including Temple Grandin, Michelle Garcia Winner and Jed Baker. Several district personnel
have been working together to develop a social cognition scope and sequence of skills to
provide a framework for teaching the skills students with autism need to develop or
strengthen to improve social interactions, access to the general education setting and
navigate socially and successfully both at home and school.
The district also has developed transition meetings where 5th grade students with IEPs and
their families meet with 6th grade teachers to faciliatate meeting, communication and
ensure as seamless a transition as possible between elementary and middle school. This is
also done for students transitioning from 8th to 9th grade however the student is
responsible for leading the meeting. This promotes self-advocacy and empowers students to
both understand and explain their disability and how it impacts their learning and
participation. It also provides families with a connection to the new special education
teacher which builds the relationship that parents want with the school. Teachers from 5th
and 8th grade participate in spring planning meetings to increase communication about
student needs from building to building.
In the upcoming years, DTSD plans to expand and grow in the area of student led IEPs with
a first step of working with students in their junior year and providing them with the
support and framework to faciliate their own IEPs, including providing direct feedback on
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what they identify as areas of strength and need. In support of this initiative, students will
also be taught and then expected to engage in monitoring and tracking their own progress, a
practice that research has shown to strengthen student learning and motivation.
The last area the district has begun and will continue to develop is ensuring that a full
continuum of services can be delivered to students within their home or, at the very least, a
neighboring district as opposed to center based or other more restrictive options. The
process started by taking a classroom through Transfer Between Entities and will continue
through the early identification of students failing to make progress across areas other than
math and reading (including behavioral and emotional) that often lead to the need for a
more restrictive placement.
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Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system (in compliance with 24 PS § 15-1547)



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.
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24 P.S. §1306 and §1306.2 Facilities
Facility Name

Facility Type

Allegheny Valley School
Vista Adult Services

Nonresident
Nonresident

Student Count

Services Provided By
Derry Township School District
The Vista School

2
0

Least Restrictive Environment Facilities
Facility Name
Reidenbaugh Elementary
NHS Autism School
Harrisburg
The Vista School
Yellow Breeches
Educational Center
Hill Top Academy
Price School
New Story
River Rock

Number of
Students Placed

Type of Facility

Type of Service

Neighboring School
Districts
Other

Multiple Disabilities
Support
Autistic Support

1

Approved Private
Schools
Special Education
Centers
Special Education
Centers
Neighboring School
Districts
Special Education
Centers
Special Education
Centers

Autistic Support

6

Emotional Support

4

Emotional and Autistic
Support
Emotional Support

4

Emotional and Autistic
Support
Emotional Support

2

1

2

1

Special Education Program Profile
Program Position #1 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building

Type of

Level of

Age

Caseload

FTE
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Type
Derry Township
School
District/Hershey
Early Childhood
Center (LC)

An
Elementary
School
Building

DTSD/ Early
Childhood Center
(LC)

An
Elementary
School
Building

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support

Support

Range

Itinerant

Learning
Support

5 to 7

5

0.1

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

5 to 7

5

0.25

Program Position #2 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey
Early Childhood
Center (JL)

An
Elementary
School
Building

DTSD/Earcly
Childhood Center (JL)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

5 to 7

5

0.25

Itinerant

Learning
Support

5 to 7

5

0.1

Program Position #3 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
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PROGRAM SEGMENTS
Location/Building
Derry Township
School
District/Hershey
Primary Elementary
School (TH)

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

An
Elementary
School
Building

A building
Full-Time
Autistic
7 to
3
in which
Special
Support
12
General
Education
Education
Class
programs
are
operated
Justification: Based on students' IEP teams' decisions this class is appropriate and provides FAPE
Derry Township
An
A building
Supplemental
Autistic
7 to
4
School
Elementary
in which
(Less Than
Support
12
District/Hershey
School
General
80% but More
Primary Elementary
Building
Education
Than 20%)
School (TH)
programs
are
operated
Justification: Based on the students' IEP teams' decisions this class is appropriate and provides FAPE

FTE
0.38

0.5

Program Position #4 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey
Primary Elementary
School (BK)

An
Elementary
School
Building

DTSD/Primary
Elementary School

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Level of
Support

Age
Range

Caseload

FTE

Itinerant

Autistic
Support

7 to 9

7

0.58

Supplemental
(Less Than
80% but More
Than 20%)

Autistic
Support

9 to 9

3

0.38

Type of
Support

Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
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Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey
Primary Elementary
School (KMc)

An
Elementary
School
Building

DTSD/Primary
Elementary School
(KMc)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

7 to
10

10

0.5

Itinerant

Learning
Support

7 to
10

10

0.2

Justification: Caseload is within limits.

Program Position #6 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey
Primary Elementary
School (KD)

An
Elementary
School
Building

DTSD/Primary
Elementary School
(KD)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Program Position #7 - Proposed Program
Operator: Multiple Districts
PROPOSED PROGRAM INFORMATION

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

7 to 9

10

0.5

Itinerant

Learning
Support

7 to 9

10

0.2
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Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Derry Township
School
District/Hershey
Intermediate
Elementary School
(LB)

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building
Supplemental
Life
7 to
10
0.5
in which
(Less Than
Skills
12
General
80% but More
Support
Education
Than 20%)
programs
are
operated
Justification: Students are grouped and curriculum differentiated to meet the unique learning style of students
needing life skills support.

Program Position #8 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey
Intermediate
Elementary School
(AG)

An
Elementary
School
Building

DTSD/Intermediate
School (AG)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
12

10

0.5

Itinerant

Learning
Support

9 to
12

10

0.2

Program Position #9 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015

70
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey
Intermediate
Elementary School
(JH)

An
Elementary
School
Building

Derry
Township/Hershey
Elementary School
(JH)

An
Elementary
School
Building

Derry
Township/Hershey
Elementary School
(JH)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
12

2

0.1

Itinerant

Autistic
Support

9 to
11

6

0.5

Supplemental
(Less Than
80% but More
Than 20%)

Autistic
Support

10 to
11

3

0.38

Program Position #10 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey
Intermediate
Elementary School
(KT)

An
Elementary
School
Building

Derry
Township/Hershey
Intermediate
Elementary School
(KT)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
12

15

0.75

Itinerant

Learning
Support

9 to
12

5

0.1

71
operated

Program Position #11 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Derry Township
School
District/Hershey
Middle School (MGB)

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Life
Skills
Support

11 to
15

8

0.4

Derry Township
School
District/Hershey
Middle School (MGB)

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Full-Time
Special
Education Class

Life
Skills
Support

11 to
15

2

0.13

Location/Building

Program Position #12 - Proposed Program
Operator: Multiple Districts
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Derry Township
School
District/Hershey
Middle School (SMc)

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

5

0.25

Derry
Township/Hershey
Middle School (SMc)

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Itinerant

Autistic
Support

11 to
14

4

0.33

Location/Building

72

Program Position #13 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Age
Range

Caseload

FTE

Emotional
Support

11 to
14

5

0.25

Emotional
Support

11 to
14

5

0.1

Grade

Building
Type

Type of
Support

Level of
Support

Derry Township
School
District/Hershey
Middle School (KW)

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Derry
Township/Hershey
Middle School (KW)

A Middle
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Itinerant

Program Position #14 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Derry Township
School
District/Hershey
Middle School (EM)

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
13

5

0.25

Derry
Township/Hershey
Middle School (EM)

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Itinerant

Learning
Support

11 to
13

10

0.2

Location/Building

73
Program Position #15 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Derry Township
School
District/Hershey
Middle School (DL)

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
13

12

0.6

Derry
Township/Hershey
Middle School (DL)

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Itinerant

Learning
Support

11 to
13

5

0.1

Location/Building

Program Position #16 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Derry Township
School
District/Hershey
Middle School (RM)

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

12 to
13

8

0.4

Derry Township
School
District/Hershey
Middle School (RM)

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Itinerant

Learning
Support

12 to
13

6

0.12

Location/Building

Program Position #17 - Proposed Program
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Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Derry Township
School
District/Hershey
Middle School (KE)

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

13 to
14

10

0.5

Derry Township
School
District/Hershey
Middle School (KE)

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Itinerant

Learning
Support

13 to
14

5

0.1

Location/Building

Program Position #18 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Derry Township
School
District/Hershey
Middle School (CM)

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

13 to
14

10

0.5

Derry Township
School
District/Hershey
Middle School (CM)

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Itinerant

Learning
Support

13 to
14

10

0.2

Location/Building

Program Position #19 - Proposed Program
Operator: Multiple Districts

75
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Derry Township
School
District/Hershey High
School (AK)

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

A Senior
High
School
Building

A building in
Full-Time
Life
15 to
2
which
Special
Skills
21
General
Education Class Support
Education
programs are
operated
Justification: Based on the students' IEP teams' decisions this class is appropriate and provides FAPE
Derry Township
A Senior
A building in
Supplemental
Life
15 to
4
School
High
which
(Less Than 80% Skills
21
District/Hershey High School
General
but More Than
Support
School (AK)
Building
Education
20%)
programs are
operated
Justification: Based on the students' IEP teams' decisions this class is appropriate and provides FAPE

FTE
0.13

0.2

Program Position #20 - Proposed Program
Operator: Multiple Districts
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Derry Township
School
District/Hershey High
School (AS)

Grade

Building
Type

Type of
Support

A Senior
High
School
Building

Level of
Support

Age
Range

Caseload

A building in
Full-Time
Multiple
14 to
6
which
Special
Disabilities
21
General
Education
Support
Education
Class
programs are
operated
Justification: Based on students' IEP teams' decisions this class is appropriate and provides FAPE

Program Position #21 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015

FTE
0.75
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Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey High
School (EW)

A Senior
High
School
Building

Derry Township
School
District/Hershey High
School (EW)

A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Autistic
Support

17 to
20

3

0.38

Supplemental
(Less Than 80%
but More Than
20%)

Life
Skills
Support

17 to
20

5

0.25

Program Position #22 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Derry Township
School
District/Hershey High
School (MW)

A Senior
High
School
Building

Derry Township
School
District/Hershey High
School (MW)

A Senior
High
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Level of
Support

Age
Range

Caseload

FTE

Itinerant

Learning
Support

14 to
18

10

0.2

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

5

0.25

Type of
Support

Program Position #23 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
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Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Derry Township
School
District/Hershey
High School (LK)

A Senior
High
School
Building

Derry Township
School
District/Hershey
High School (LK)

A Senior
High
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Supplemental
(Less Than
80% but More
Than 20%)

Emotional
Support

14 to
18

5

0.25

Itinerant

Emotional
Support

14 to
18

10

0.2

Program Position #24 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey High
School (LW)

A Senior
High
School
Building

Derry Township
School
District/Hershey High
School (LW)

A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

5

0.25

Itinerant

Learning
Support

14 to
18

10

0.2

Program Position #25 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)

78
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Derry Township School
District/Hershey High
School (JB)

Grade

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A Senior
High
School
Building

A building in
Learning
14 to
Itinerant
10
0.2
which General
Support
19
Education
programs are
operated
Justification: Based on the students' IEP teams' decisions this class is appropriate and students receive FAPE
Derry Township School A Senior
A building in
Autistic
14 to
Itinerant
6
0.5
District/Hershey High
High
which General
Support
19
School (JB)
School
Education
Building
programs are
operated
Justification: Based on the students' IEP teams' decisions this class is appropriate and students receive FAPE

Program Position #26 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Derry Township
School
District/Hershey High
School (KD)

Grade

Building
Type

Type of
Support

A Senior
High
School
Building

Level of
Support

Age
Range

Caseload

FTE

A building in
Learning 14 to
Itinerant
10
0.2
which
Support
19
General
Education
programs are
operated
Justification: Based on the students' IEP teams' decisions this class is appropriate and students receive FAPE
Derry Township
A Senior
A building in
Supplemental
Learning 14 to
3
0.15
School
High
which
(Less Than 80% Support
19
District/Hershey High School
General
but More Than
School (KD)
Building
Education
20%)
programs are
operated
Justification: Based on the students' IEP teams' decisions this class is appropriate and students receive FAPE

Program Position #27 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.

79
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Derry Township School
District/Hershey Early
Childhood Center (PY)

Grade
An
Elementary
School
Building

Building
Type

Type of
Support

Level of
Support

A building in
which
General
Education
programs are
operated

Itinerant

Speech
and
Language
Support

Age
Range

Caseload

FTE

5 to 7

30

0.46

Program Position #28 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Derry Township School
District/Hershey
Primary Elementary
School (LH)

Grade
An
Elementary
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Itinerant

Speech
and
Language
Support

7 to 10

42

0.65

Program Position #29 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Derry Township School
District/Hershey
Middle School (EH)

Grade
A Middle
School
Building

Building
Type

Type of
Support

Level of
Support

A building in
which
General
Education
programs are

Itinerant

Speech
and
Language
Support

Age
Range

Caseload

FTE

11 to
15

23

0.35

80
operated
Justification: Based on the students' IEP teams' decisions this class provides age appropriate groups and
students receive FAPE
Derry Township School An
A building in
Itinerant Speech
5 to 7
6
District/Hershey Early
Elementary
which
and
Childhood Center (EH)
School
General
Language
Building
Education
Support
programs are
operated

0.09

Program Position #30 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Caseload

FTE

A building in
Itinerant Speech and 14 to
21
which General
Language
21
Education
Support
programs are
operated
Justification: Based on the students' IEP teams' decisions this class provides age appropriate groups and
students receive FAPE

0.32

Location/Building

Grade

Derry Township School
District/Hershey High
School (ER)

Building Type

Type of
Support

Level of
Support

Age
Range

A Senior
High
School
Building

Program Position #31 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

DTSD/Early
Childhood Center
(MK)

An
Elementary
School
Building

Full-Time
Special
Education Class

Autistic
Support

5 to 8

4

0.5

DTSD/Early
Childhood Center
(MK)

An
Elementary
School

A building in
which
General
Education
programs
are operated
A building in
which
General

Supplemental
(Less Than 80%
but More Than

Autistic
Support

5 to 8

4

0.5

Location/Building

81
Building

Education
programs
are operated

20%)

Program Position #32 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Hershey Middle
School

A Middle
School
Building

Hershey High
School

A Senior
High
School
Building

Building Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Itinerant

Deaf and
Hearing
Impaired
Support

12 to
12

1

0.02

Itinerant

Deaf and
Hearing
Impaired
Support

14 to
14

1

0.02

Program Position #33 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: July 1, 2016
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Hershey Primary
Elementary School
(new)

Grade

Building
Type

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated

Program Position #34 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position

Type of
Support
Supplemental
(Less Than
80% but More
Than 20%)

Level of
Support

Age
Range

Caseload

FTE

Learning
Support

9 to
11

7

0.35
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Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Derry Township
School
District/Hershey High
School (KyM)

A Senior
High
School
Building

Derry Township
School
District/Hershey High
School (KyM)

A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

5

0.25

Itinerant

Learning
Support

14 to
18

10

0.2

Program Position #35 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Hershey Intermediate
Elementary School
(MF)

Grade
An
Elementary
School
Building

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which General
Education
programs are
operated

Itinerant

Speech and
Language
Support

9 to 11

39

0.6

Program Position #36 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 31, 2015
Average square feet in regular classrooms: 450 sq. ft.
Square footage of this classroom: 100 sq. ft. (10 feet long x 10 feet wide)
Explain any unchecked boxes for facilities questions: Blind/Visually Impaired support
provided in office space 1:1 with student or in existing special education and/or regular
education setting.
PROGRAM SEGMENTS
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Location/Building

Grade

Hershey High
School

A Senior High
School
Building

Hershey Middle
School

A Middle
School
Building

Hershey
Elementary

An
Elementary
School
Building

Age
Range

Caseload

FTE

Blind or
Visually
Impaired
Support

14 to
14

1

0.02

Itinerant

Blind or
Visually
Impaired
Support

11 to
14

3

0.06

Itinerant

Blind or
Visually
Impaired
Support

9 to 11

4

0.08

Building Type

Type of
Support

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Itinerant

Level of
Support

Special Education Support Services
Support Service
Director of Special Education Services
School Psychologist
School Psychologist
Special Education Secretary
Paraprofessionals
Occupational Therapist
School Psychologist Interns
Secondary Transition Coordinator
Assistive Technology Coordinator
Social Work
Special Education Consultant
Behavior Specialist

Teacher FTE

Location
Multiple Buildings
Hershey Early Childhood Center
Multiple Buildings
Derry Township District Office
Multiple Buildings
Multiple Buildings
Multiple Buildings
Hershey High School
Multiple Buildings
District Wide
Multiple Buildings
Multiple Buildings

1
0.5
2
1.5
50.5
2
3
1
0.34
1
1.5
1

Special Education Contracted Services
Special Education Contracted
Services
Audiology
Personal Care Aide (Full-Time)
Physical Therapy
Pre-Vocational Support
Dauphin County Technical School

Operator
Intermediate Unit
Intermediate Unit
Intermediate Unit
Intermediate Unit
Area Vocational Technical
Schools

Amt of Time per
Week
30 Hours
180 Days
250 Hours
234 Hours
5 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
1. Establish a system within the school that fully ensures each member of the school community
promotes, enhances and sustains a shared vision of positive school climate. 2 Establish a system
within the school that fully ensures the consistent implementation of effective instructional practices
across all classrooms. 3 Establish a system within the school that fully ensures school staff
members monitor attendance and student participation in the learning process and respond with
classroom and school-wide interventions when students are chronically absent or disengaged. This
systemic challenge has been identified and action plans developed at the secondary (6-12) level. 4
Establish a system within the school that fully ensures consistent implementation of standards
aligned curricula across all classrooms for all students. No other information was needed for
further assessment of need.

District Accomplishments
Accomplishment #1:
 Professional development focused on 21st Century Skills and the HEAT framework. Expanded use and
identification of teacher leaders to support all areas of professional development



Many educators from all levels presenting at state and national conferences



Curriculum aligned to new PA Common Core Standards



Development of common summative assessments



Systemic use of formative assessments for differentiation and instructional planning



Targeted professional development based on professional staff needs; differentiated PD



Initiation and development of online professional development



Implementation of district online academy
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Successful one-to-one technology implementation in our middle school 8th grade program



Met/exceeded AYP targets as a district



According to US News and World Report (2011-2012), the district has achieved its goal of
becoming a district within the top 5% of districts in the nation. Our ranking was 672 of
21,000 schools (top 3.2%)



Established and maintained technology refresh cycles



Sustained an effective model of instructional support (i.e. Technology Integration Master
Educator Program, Instructional technology coaches/specialists, math/literacy coaches)



Increased utilization of technology to ensure access and success of all students



Internet safety PD/workshops provided for all students



Redesigned computer education curriculum (grades 1-9) to focus on 21st Century learning
and digital citizenship, communication, collaboration, creation



Implementation of School Gate Guardian for all visitor and volunteer registration system to
enhance school safety



Institutionalization of a Central Registration Process



Parent Instructional technology workshops at the middle school level



Maintained sound fiscal programs, reflected by Standard and Poor's financial rating upgrade
from AA, to AAA, thereby providing the resources to maintain and improve educational
prorams in the district. The district's financial rating places the district among the top five in
Pennsylvania



Implemented universal comprehensive screening and progress monitoring across the
district



Implemented RtII model at the elementary (K-5) level



Standard-aligned IEP goals and systematic progress monitoring



Data-driven math and reading intervention at the secondary level



Implementation of explicit interventions for low-incidence populations



Special Education meets compliance without corrective action



Development of Parent Advisory Council



Met suspension and expulsion rates
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Development of assistive techology across district



Secondary transition options for student connections to the community



Cost reduction in contracted special education services while maintain FAPE



Implemented notification system (Connect Ed) to provide communication updates as well as
emergency notification to all parents, guardians and staff



Updated policies to reflect changes in laws and guidelines



Developed extensive medical emergency prevention and response plan to infuenza and
communicable diseases



Developed a Comprehensive Student Services Department Blueprint to align and coordinate
all educational specialist supports



Implemented Olweus Bullying Prevention Program K-12 including survey to determine
specific areas of concern and need



Administered periodic student survey to address safety, substance use, mental health
concerns and areas of support for all students



Organized a community task force to partner with community, business, agencies, parents,
students and school officials to address the needs of all students on a larger scale



Requisitioned a community mural that incorporated all stakeholders into the process of
providing a joint collaborative overview of our community



A systemic, district-wide implemented of the COCOA principles (Community, Opportunity,
Citizenship, Ownership, Academics) to build a culture that promotes and reinforces a safe,
supportive learning environment for all individuals. Received grand prize national
recognition through the NSBA (National School Board Assocation) MAGNA award



Launched a community-wide civility initiative that has been successful implemented within
the schools



District Concerns
Concern #1:
 Develop a systemic process for leadership development for students, staff, administration
and board
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Concern #2:
 Use of data, research and best practices to successfully implement the Teacher and Principal Effectiveness model
with fidelity

Concern #3:
 Continue to refine systemic, pervasive instructional and assessment data and practices that prepare all teachers and
students for success in a globally connected 21st Century world

Concern #4:
 Continue to refine curriculum to fully ensure systemic alignment and implementation of PA Common Core
standards and assessments

Concern #5:
 Manage resources to ensure equitable access to 21st Century tools to enhance and extend learning for all students

Concern #6:
 Continue to develop differentiated learning environments to meet the varied needs of students and families

Concern #7:
 Focus on enhancements to infrastructure and operational practices related to school safety and positive school
climate

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #10) Establish a district system that fully ensures
professional development is focused, comprehensive and implemented with fidelity.
Aligned Concerns:
 Develop a systemic process for leadership development for students, staff,
administration and board

 Use of data, research and best practices to successfully implement the Teacher and Principal
Effectiveness model with fidelity

 Continue to refine systemic, pervasive instructional and assessment data and practices that prepare all
teachers and students for success in a globally connected 21st Century world

89
 Continue to refine curriculum to fully ensure systemic alignment and implementation of PA Common
Core standards and assessments

 Manage resources to ensure equitable access to 21st Century tools to enhance and extend learning for
all students

 Continue to develop differentiated learning environments to meet the varied needs of students and
families

 Focus on enhancements to infrastructure and operational practices related to school safety and positive
school climate

Systemic Challenge #2 (Guiding Question #1) Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
 Use of data, research and best practices to successfully implement the Teacher and Principal
Effectiveness model with fidelity

 Continue to refine systemic, pervasive instructional and assessment data and practices that prepare all
teachers and students for success in a globally connected 21st Century world

 Continue to refine curriculum to fully ensure systemic alignment and implementation of PA Common
Core standards and assessments

 Manage resources to ensure equitable access to 21st Century tools to enhance and extend learning for
all students

 Continue to develop differentiated learning environments to meet the varied needs of students and
families
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Systemic Challenge #3 (Guiding Question #2) Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each school.
Aligned Concerns:
 Use of data, research and best practices to successfully implement the Teacher and Principal
Effectiveness model with fidelity

 Continue to refine systemic, pervasive instructional and assessment data and practices that prepare all
teachers and students for success in a globally connected 21st Century world

 Continue to refine curriculum to fully ensure systemic alignment and implementation of PA Common
Core standards and assessments

 Manage resources to ensure equitable access to 21st Century tools to enhance and extend learning for
all students

 Continue to develop differentiated learning environments to meet the varied needs of students and
families

Systemic Challenge #4 (Guiding Question #5) Establish a district system that fully ensures barriers
to student learning are addressed in order to increase student achievement and graduation rates.
Aligned Concerns:
 Use of data, research and best practices to successfully implement the Teacher and Principal
Effectiveness model with fidelity

 Continue to refine systemic, pervasive instructional and assessment data and practices that prepare all
teachers and students for success in a globally connected 21st Century world

 Continue to refine curriculum to fully ensure systemic alignment and implementation of PA Common
Core standards and assessments

 Manage resources to ensure equitable access to 21st Century tools to enhance and extend learning for
all students
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 Continue to develop differentiated learning environments to meet the varied needs of students and
families

Systemic Challenge #5 (Guiding Question #7) Establish a district system that fully ensures students
who are academically at risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring effectiveness.
Aligned Concerns:
 Use of data, research and best practices to successfully implement the Teacher and Principal
Effectiveness model with fidelity

 Continue to refine systemic, pervasive instructional and assessment data and practices that prepare all
teachers and students for success in a globally connected 21st Century world

 Continue to refine curriculum to fully ensure systemic alignment and implementation of PA Common
Core standards and assessments

 Continue to develop differentiated learning environments to meet the varied needs of students and
families

Systemic Challenge #6 (Guiding Question #9) Establish a district system that fully ensures each
member of the district community promotes, enhances and sustains a shared vision of positive
school climate and ensures family and community support of student participation in the learning
process.
Aligned Concerns:
 Use of data, research and best practices to successfully implement the Teacher and Principal
Effectiveness model with fidelity

 Continue to refine systemic, pervasive instructional and assessment data and practices that prepare all
teachers and students for success in a globally connected 21st Century world
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 Continue to develop differentiated learning environments to meet the varied needs of students and
families

 Focus on enhancements to infrastructure and operational practices related to school safety and positive
school climate

Systemic Challenge #7 (Guiding Question #6) Establish a district system that fully ensures specially
designed instruction is provided to meet the unique learning needs of children with disabilities at no
cost to a parent.
Aligned Concerns:
 Use of data, research and best practices to successfully implement the Teacher and Principal
Effectiveness model with fidelity

 Continue to refine systemic, pervasive instructional and assessment data and practices that prepare all
teachers and students for success in a globally connected 21st Century world

 Continue to develop differentiated learning environments to meet the varied needs of students and
families
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District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures professional development is focused,
comprehensive and implemented with fidelity.
Related Challenges:





Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Establish a district system that fully ensures barriers to student learning are
addressed in order to increase student achievement and graduation rates.
Establish a district system that fully ensures students who are academically at
risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring
effectiveness.

Indicators of Effectiveness:
Type: Interim
Data Source: Act 48 needs assessment
Act 48 session evaluations
Specific Targets: 1. Teachers will indicate that professional development
opportunities are targeted and meeting their individual needs aligned with
district goals and vision
2. Act 48 needs assessments will be utilized to review progress toward
Comprehensive Plan goals and for planning for yearly professional
development plans

Strategies:
Common Assessment within Grade/Subject
Description: WWC reports the effective use of data can have a positive
impact upon student achievement; using common assessments to inform
teacher practice is one such use of data. (Source:
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http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf?)
Teacher Moderation: Collaborative Assessment of Student Work and
Common Assessments provide detailed looks at the development and use
of common assessments. (Sources:
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teac
her_Moderation.pdf and Common Assessments: Mike Schmoker. (2006)
Results Now: How We Can Achieve Unprecedented Improvements in
Teaching and Learning. Alexandria, Va.: ASCD.) Resource:
http://effectivestrategies.wiki.caiu.org/Assessment
SAS Alignment: Assessment, Instruction

Data Analysis Procedures, Data-Informed Instruction, Data Teams
& Data Warehousing
Description: Using Student Achievement Data to Support Instructional
Decision Making provides a WWC reporting of various strategies related to
the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
SAS Alignment: Assessment, Instruction

Substantial Professional Development
Description: The Southwest Regional Educational Laboratory found that
substantial professional development showed a positive impact upon
student achievement (substantial = greater than 14 hours of focused
professional development delivered via workshops or summer institutes,
supported by follow-up sessions and all delivered by professional
developers rather than train-the-trainer approaches). (Source:
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf )
Resource:
http://effectivestrategies.wiki.caiu.org/Professional+Development
SAS Alignment: Instruction

Instructional Coaching
Description:
Kansas Coaching Project: Instructional coaches are on-site professional
developers who teach educators how to use proven instructional methods.
To be successful in this role, coaches must be skilled in a variety of roles,
including public relations guru, communicator extraordinaire, master
organizer and, of course, expert educator. (Source:
http://instructionalcoach.org/about/about-coaching) Resource:
http://effectivestrategies.wiki.caiu.org/Professional+Development
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SAS Alignment: Assessment, Curriculum Framework, Instruction, Materials &
Resources

Implementation Steps:
Data Informed Instruction and Decision Making
Description:
Classroom teachers will develop skills and knowledge necessary to
effectively assess (both formatively and summatively) students and utilize
the data to plan, modify and individualize instruction.
Start Date: 11/30/2014

End Date: 7/1/2018

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

PA Common Core Curriculum Alignment
Description:
Professional staff in English/Language Art, Mathematics, Social Studies,
Science and the Technical Subjects will fully learn and understand the
curriculum and instruction implications and requirements with the PA
Common Core Standards. All related curricula will be revised as
necessary.
Start Date: 7/1/2016

End Date: 7/1/2018

Program Area(s): Professional Education, Teacher Induction, Educational
Technology
Supported Strategies:


Common Assessment within Grade/Subject
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Differentiated Professional Learning
Description:
Develop and refine systemic, pervasive instructional practices that prepare
all teachers and students for success in a globally connected 21st century
world by providing differentiated professional learning opportunities on
meeting the needs of all students, inclusive instructional practices,
online/hybrid learning and need-based learning.
Start Date: 7/1/2013

End Date: 7/3/2017

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Substantial Professional Development

Professional Learning Communities
Description:
Enhance professional collaboration and PLC models within the district and
provide/create time within schedules to allow for professional
collaboration and observation/reflection
Start Date: 7/1/2013

End Date: 7/1/2019

Program Area(s): Professional Education, Special Education, Student Services,
Gifted Education, Educational Technology
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing
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Substantial Professional Development

Goal #2: Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Indicators of Effectiveness:
Type: Annual
Data Source: Rubicon Atlas
Specific Targets: Year 1: Upload all available curriculum maps, update
curriculum for ELA, Mathematics, Science, FCS, Music, and Art.
Year 2: Licensure for 50% of programming to include World Language,
Health/PE
Year 3: Licensure for 100% of programming to include Social Studies, Library,
Tech Ed and Business

Strategies:
Curriculum Mapping
Description:
Empirical evidence of a positive statistical correlation of the use of
curriculum mapping with student achievement is scarce. There was a 2001
study by the Indiana Center of Evaluation conducted for the Ohio DOE that
determined curriculum alignment (defined as curriculum mapping with
subsequent change in instructional practice) was the “single greatest
factor in achieving improved test scores.” The following link provides a list
of resources supporting the positive contributions of curriculum mapping
to educational processes:
http://www.curriculummapping101.com/materials/curriculum-mappingresearch ; the following link provides an overview of curriculum mapping:
http://webserver3.ascd.org/handbook/demo/mapping2.html
Resource:http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
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SAS Alignment: Standards, Materials & Resources

PA Core Standards Implementation
Description:
"The State Board approved the final Chapter 4 regulations on September
12, 2013. The Independent Regulatory Review Commission (IRRC)
approved the final regulation on November 21, 2013. With publication of
Chapter 4 in the Pennsylvania Bulletin, the new regulations took effect on
March 1, 2014. As part of the new regulations, Pennsylvania’s Core
Standards offer a set of rigorous, high-quality academic expectations in
English Language Arts and Mathematics that all students should master by
the end of each grade level. The PA Core Standards are robust and relevant
to the real world and reflect the knowledge and skills our young people
need to succeed in life after high school, in both post-secondary education
and a globally competitive workforce." (Source:
http://www.pdesas.org/standard/PACore) Resource:
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
SAS Alignment: Standards, Curriculum Framework

Implementation Steps:
PA Common Core Curriculum Alignment
Description:
Professional staff in English/Language Art, Mathematics, Social Studies,
Science and the Technical Subjects will fully learn and understand the
curriculum and instruction implications and requirements with the PA
Common Core Standards. All related curricula will be revised as
necessary.
Start Date: 7/1/2016

End Date: 7/1/2018

Program Area(s): Professional Education, Teacher Induction, Educational
Technology
Supported Strategies:



Curriculum Mapping
PA Core Standards Implementation
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Goal #3: Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Related Challenges:



Establish a district system that fully ensures barriers to student learning are
addressed in order to increase student achievement and graduation rates.
Establish a district system that fully ensures students who are academically at
risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring
effectiveness.

Indicators of Effectiveness:
Type: Annual
Data Source: Rubicon Atlas
Specific Targets: Year 2: Use Rubicon reports feature to collect data on lesson
planning and it's alignment with established district curriculum.

Type: Annual
Data Source: PSSA Data
Specific Targets: Year 1: 3-5% increase in PSSA Mathematics/ELA Scores
Year 2: Additional 3-5% increase in PSSA Mathematics/ELA Scores
Year 3: Additional 3-5% (or 9-15% total) increase in PSSA Mathematics/ELA
Scores

Type: Annual
Data Source: PBA/Remediation Enrollment Numbers
Specific Targets: Year 1: Sustain same numbers
Year 2: Enrollment numbers drop by 2-5%
Year 3: Enrollment numbers drop by additional 2-5%
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Strategies:
Instructional Coaching
Description:
Kansas Coaching Project: Instructional coaches are on-site professional
developers who teach educators how to use proven instructional methods.
To be successful in this role, coaches must be skilled in a variety of roles,
including public relations guru, communicator extraordinaire, master
organizer and, of course, expert educator. (Source:
http://instructionalcoach.org/about/about-coaching) Resource:
http://effectivestrategies.wiki.caiu.org/Professional+Development
SAS Alignment: Assessment, Curriculum Framework, Instruction, Materials &
Resources

PLCs - Professional Learning Communities
Description:
Richard DuFour, Barth, R. (1991). Restructuring schools: Some questions
for teachers and principals. Phi Delta Kappan, 73(2), 123–128. Marzano, R.
(2003). What works in schools: Translating research into action.
Alexandria, VA: ASCD. Learning Forward (2014). 3 Keys to Keep Learning
Communities Focused on the Learning. (Sources:
http://effectivestrategies.wiki.caiu.org/file/view/Transforming%20Profes
sional%20Learning.pdf/543104478/Transforming%20Professional%20L
earning.pdf, http://www.ascd.org/publications/educationalleadership/may04/vol61/num08/What-Is-a-Professional-LearningCommunity%C2%A2.aspx) Resources:
http://effectivestrategies.wiki.caiu.org/Using+Data,
http://effectivestrategies.wiki.caiu.org/Professional+Development
SAS Alignment: Assessment, Instruction

Implementation Steps:
Data Informed Instruction and Decision Making
Description:
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Classroom teachers will develop skills and knowledge necessary to
effectively assess (both formatively and summatively) students and utilize
the data to plan, modify and individualize instruction.
Start Date: 11/30/2014

End Date: 7/1/2018

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Instructional Coaching

Professional Learning Communities
Description:
Enhance professional collaboration and PLC models within the district and
provide/create time within schedules to allow for professional
collaboration and observation/reflection
Start Date: 7/1/2013

End Date: 7/1/2019

Program Area(s): Professional Education, Special Education, Student Services,
Gifted Education, Educational Technology
Supported Strategies:


PLCs - Professional Learning Communities
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Appendix: Professional Development Implementation
Step Details

LEA Goals Addressed:

Start
11/30/2014

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.
Establish a district system that fully ensures
the consistent implementation of effective
instructional practices across all classrooms
in each school.

End

Title

7/1/2018

Data Informed Instruction and
Decision Making

Person Responsible
Assistant to the
Superintendent for
Curriculum and
Instruction

SH
2.0

S
4

EP
100

Strategy #1: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing

Description
Classroom teachers will develop skills and knowledge necessary to effectively assess
(both formatively and summatively) students and utilize the data to plan, modify
and individualize instruction.
Provider
Type
App.
DERRY TOWNSHIP SCHOOL DISTRICT
School
Yes
Entity

Knowledge

Participants will learn how ot disaggregate data, analyze patterns within the data and interpret data to inform
planning, remediation and instruction.

Supportive
Research

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909

Designed to Accomplish
For classroom teachers, school 

Increases the educator’s teaching skills based on research on effective practice, with
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counselors and education
specialists:




For school and district
administrators, and other
educators seeking leadership 
roles:

Training Format









Participant Roles



Follow-up Activities

attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.

LEA Whole Group Presentation
Series of Workshops
Professional Learning Communities

Classroom teachers
Principals / Asst. Principals
School counselors
New Staff
Other educational
specialists

Analysis of student work,
with administrator and/or peers



Grade Levels

Middle (grades 6-8)
High (grades 9-12)


Evaluation Methods

Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
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LEA Goals Addressed:

Start
7/1/2016

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.
Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.

End

Title

7/1/2018

PA Common Core Curriculum
Alignment

Person Responsible
Assistant to the
Superintendent for
Curriculum and
Instruction

Knowledge

SH
6.0

S
20

EP
5

Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data

Strategy #1: Common Assessment within
Grade/Subject

Description
Professional staff in English/Language Art, Mathematics, Social Studies, Science and
the Technical Subjects will fully learn and understand the curriculum and instruction
implications and requirements with the PA Common Core Standards. All related
curricula will be revised as necessary.
Provider
Type
App.
Derry Township School District
School
Yes
Entity

Teachers will align their assessments to the standards identified in the curriculum guide. Additionally, they will
examine student work and determine how they can make instructional adjustments to better support students
as they strive towards standards mastery.
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Richard DuFour - Whatever It Takes

Supportive
Research

John Hattie - Visible Learning

Designed to Accomplish


For classroom teachers, school

counselors and education
specialists:




For school and district

administrators, and other
educators seeking leadership

roles:


Training Format






Participant Roles 

Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

Series of Workshops
Department Focused Presentation
Professional Learning Communities

Classroom teachers
New Staff


Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
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Follow-up Activities



LEA Goals Addressed:

Start
7/1/2013

Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring
Joint planning period
activities




Evaluation Methods

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.

End

Title

7/3/2017

Differentiated Professional
Learning

Middle (grades 6-8)
High (grades 9-12)




Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Review of participant lesson plans

Strategy #1: Common Assessment within
Grade/Subject
Strategy #2: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing
Strategy #3: Substantial Professional
Development

Description
Develop and refine systemic, pervasive instructional practices that prepare all
teachers and students for success in a globally connected 21st century world by
providing differentiated professional learning opportunities on meeting the needs
of all students, inclusive instructional practices, online/hybrid learning and need-
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based learning.

Person Responsible
Assistant to the
Superintendent for
Curriculum and
Instruction

SH
3.0

S
40

EP
20

Provider
DERRY TOWNSHIP SCHOOL DISTRICT

Type
School
Entity

App.
Yes

Knowledge

Professional staff will gain an deep understanding in effective, 21st century teaching practices and be able to
implement those strategies and practices into their instruction (face-to-face or in a virtual environment)

Supportive
Research

Standards for Professional Learning: http://learningforward.org/standards#.UdLsgVNylBI

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.


Empowers leaders to create a culture of teaching and learning, with an emphasis on
For school and district
learning.
administrators, and other
educators seeking leadership
roles:

LEA Whole Group Presentation

Series of Workshops

School Whole Group Presentation

Live Webinar
Training Format 
Department Focused Presentation

Online-Asynchronous

Professional Learning Communities

Offsite Conferences
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Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir


Participant Roles







Follow-up Activities




LEA Goals Addressed:

School counselors
New Staff
Other educational
specialists

Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring
Joint planning period
activities
Journaling and reflecting




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods


Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with



Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data

Strategy #1: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing
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fidelity.
Establish a district system that fully ensures
the consistent implementation of effective
instructional practices across all classrooms
in each school.
Start
7/1/2013

End

Title

7/1/2019

Professional Learning
Communities

Person Responsible
Building Principals
and Assistant to the
Superintendent for
Curriculum and
Instruction
Knowledge

Supportive
Research

SH
1.0

S
18

EP
6

Strategy #2: Substantial Professional
Development

Description
Enhance professional collaboration and PLC models within the district and
provide/create time within schedules to allow for professional collaboration and
observation/reflection
Provider
Type
App.
Derry Township School District
School
Yes
Entity

Collaborative work to plan and examine student work to inform instruction and provide access to the
curriculum.
Richard DuFour - Whatever It Takes
Solution Tree: All things PLC

Designed to Accomplish


For classroom teachers, school
counselors and education

specialists:

Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
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For school and district

administrators, and other
educators seeking leadership
roles:


Training Format

Participant Roles





Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.

Series of Workshops
Department Focused Presentation
Professional Learning Communities





Classroom teachers
Principals / Asst. Principals
Other educational
specialists



Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion

Follow-up Activities






Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods




Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Review of participant lesson plans

111


LEA Goals Addressed:

Start
7/1/2016

Lesson modeling with
mentoring

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.
Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.

End

Title

7/1/2018

PA Common Core Curriculum
Alignment

Person Responsible
Assistant to the
Superintendent for
Curriculum and
Instruction

Knowledge

Supportive
Research

SH
6.0

S
20

EP
5

Strategy #1: Curriculum Mapping
Strategy #2: PA Core Standards
Implementation

Description
Professional staff in English/Language Art, Mathematics, Social Studies, Science and
the Technical Subjects will fully learn and understand the curriculum and instruction
implications and requirements with the PA Common Core Standards. All related
curricula will be revised as necessary.
Provider
Type
App.
Derry Township School District
School
Yes
Entity

Teachers will align their assessments to the standards identified in the curriculum guide. Additionally, they will
examine student work and determine how they can make instructional adjustments to better support students
as they strive towards standards mastery.
Richard DuFour - Whatever It Takes
John Hattie - Visible Learning
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Designed to Accomplish


For classroom teachers, school

counselors and education
specialists:




For school and district

administrators, and other
educators seeking leadership

roles:


Training Format

Participant Roles

Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.





Series of Workshops
Department Focused Presentation
Professional Learning Communities




Classroom teachers
New Staff



Grade Levels



Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities



LEA Goals Addressed:

Start
11/30/2014

Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring
Joint planning period
activities




Evaluation Methods

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.
Establish a district system that fully ensures
the consistent implementation of effective
instructional practices across all classrooms
in each school.

End

Title

7/1/2018

Data Informed Instruction and
Decision Making

Person Responsible

SH

S

EP




Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Review of participant lesson plans

Strategy #1: Instructional Coaching

Description
Classroom teachers will develop skills and knowledge necessary to effectively assess
(both formatively and summatively) students and utilize the data to plan, modify
and individualize instruction.
Provider
Type
App.
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Assistant to the
Superintendent for
Curriculum and
Instruction

2.0

4

100

DERRY TOWNSHIP SCHOOL DISTRICT

School
Entity

Yes

Knowledge

Participants will learn how ot disaggregate data, analyze patterns within the data and interpret data to inform
planning, remediation and instruction.

Supportive
Research

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909

Designed to Accomplish

For classroom teachers, school 
counselors and education
specialists:


For school and district
administrators, and other
educators seeking leadership 
roles:

Training Format

Participant Roles

Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.





LEA Whole Group Presentation
Series of Workshops
Professional Learning Communities




Classroom teachers
Principals / Asst. Principals

Grade Levels


Middle (grades 6-8)

115






School counselors
New Staff
Other educational
specialists

High (grades 9-12)




Follow-up Activities

Analysis of student work,
with administrator and/or peers

Evaluation Methods



LEA Goals Addressed:

Start
7/1/2013

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.
Establish a district system that fully ensures
the consistent implementation of effective
instructional practices across all classrooms
in each school.

End

Title

7/1/2019

Professional Learning
Communities

Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data

Strategy #1: PLCs - Professional Learning
Communities

Description
Enhance professional collaboration and PLC models within the district and
provide/create time within schedules to allow for professional collaboration and
observation/reflection
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Person Responsible
Building Principals
and Assistant to the
Superintendent for
Curriculum and
Instruction
Knowledge

Supportive
Research

SH
1.0

S
18

EP
6

Provider
Derry Township School District

Type
School
Entity

App.
Yes

Collaborative work to plan and examine student work to inform instruction and provide access to the
curriculum.
Richard DuFour - Whatever It Takes
Solution Tree: All things PLC

Designed to Accomplish


For classroom teachers, school
counselors and education

specialists:



For school and district

administrators, and other
educators seeking leadership
roles:


Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
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Training Format

Participant Roles





Series of Workshops
Department Focused Presentation
Professional Learning Communities





Classroom teachers
Principals / Asst. Principals
Other educational
specialists



Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring


Follow-up Activities






Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)




Evaluation Methods



Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Review of participant lesson plans
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
Affirmed by Brian Shiflett on 9/7/2016
Board President
Affirmed by Joseph McFarland on 9/7/2016
Superintendent/Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
Affirmed by Brian Shiflett on 4/28/2016
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Board President
Affirmed by Joseph McFarland on 4/28/2016
Superintendent/Chief Executive Officer

